The Great Socialist People’s Libyan Arab Jamahiriya
University of Al-Tahadd:i

Faculty of Arts and Education

Department of English

The Use of Audiovisual Aids in Teaching English in Sirte
Secondary Schools

A Dissertation Submitted to the Department of English in
Partial Fulfillment of the Requirements for the Degree of
Master of Arts in Teaching English as a Foreign Language

By

Mohammed Abdaljaleel Alghanai

Supervisor

) Dr. Bashir M. Shawish

June 2007



radit! St ST dslf Apgill] Ay gad) 4y s Laa )

K judadyt 48l avad Ly Ly oyt LS

LJ...J_J'IJ.AH.! 4.1‘).\5;.1‘;7! ‘Uﬂ‘ L-""""J""" uﬁ 4.1.4.1]3.1..1 d—lLﬁ-ﬁlJﬂ El.'l..‘l:h.u.u'l !
" e A/ Ay il

gliadl Julad lue daaa o dlae)
—: AL Ada) eliac

A SLAD daaca juls 8 ]

Gl o apeall 3.2

é—m1;&a5_;|lﬁ_d.3

1_.1,.jn L T _5~ h_ds.j{}.hf

Lﬂh Tyt

4 '
"'.‘x.'.c..“..l_q:.i
A_,;_l :5|:d:.1-‘:'|
i £ f"“:\n 1




Dedication

To the memory of my dear uncle,
To my dear parents,

To my brothers and sisters



Acknowledgement

[ should always be thankful to Allah for guiding and
showing me how to appreciate the gift of gaining knowledge.

I would like to express my thanks and gratitude to my
supervisor Dr. Bashir M. Shawish for his valuable assistance,
guidance, insightful comments, and the confidence in
conducting this study.

I have special thanks to all teachers and students who took
part in the study for their great cooperation by answering the
questionnaires and tests. Many thanks go to the headmasters of
secondary schools where the two questionnaires and tests were
cairied out.

I'wish to express my thanks to Al-tahadi University for the
financial support. Special thanks to the Faculty of Arts,
particularly the English Department which helped me in one
way or another to conduct this study. 1 am indebted to my
collcagues for their encouragement as well as for their

assislance in providing me with some sources.

1



Abstract

This study investigates the importance of some common
types of teaching aids in the teaching and learning process of
English language in Sirte Secondary Schools. This study
attempts to identify the difficulties that teachers encounter when
they are using tcaching aids in the classroom.

This study falls into five chapters, The {irst is an introductory
chapter. Jt identifics the problems, purpose, significance, the
hypotheses, and the procedure of the study. Also it includes two
sections about the status of English in Libya and the English
syllabus implemented in Secondary Scheols in Libya. The
second chapter is concerned with some previous views and
studies dealing with teaching aids. The third chapter presents the
common types of teaching aids, their importance and use in
teaching and leamning English language. Chapter four is
concerned with the practical part. It includes the data gathered
through students’ and teacher's questionnaires, and tests, and the
findings of this study. Chapter {ive presents the conclusion of

the study and some general recommendations,
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, CHAPTER ONL
[ntroduction

1.1. Introduction:

The purpose of [this'study is to investigate how to use the |

audio-visual aids injteaching and leaming English as well as|to

show their edicational importance. By the audio-visual aids it 15
meant that the learmers can hear and/or see what helps the
teacher to convey his/her message to the learners. In the learning
or acqunmg of an;ﬂanguag:u whether it is 4 native, chond,lnjr
fnrugn language, the use of audio-visual aids is very much
needed (cf. El-Araby, 1974; i).

In audio-visual aids, the two senses of hearing and sight
take part in the process of learning. The following items of
equipment listed in alphabetical order are frequently used in the
classrooms and stud}* centres. |
1- The board: The board can be used for anything; it can be
used for writing, drawing, sticking things on, projecting
averhead transparencies etc.
2-The computer: The benefit of the computer is that it has all
the functions required by the teachers and students (CD, auciio,
or integral modem) and that one can stere huge information n a
memery and moreover it is fast enough for the task needed.
3-The overhead projector: Overhead projectors {OHPs) are
very helpful for showing pre-prepared overhead transparencies

(OHTS).



4- Pictures and cards: Even in an increasingly technological
age, pictures and cards are still necessary.

5- The tape recorder: The tape recorders can be used to play
textbook tapes, tapes of people speaking, music tapes... etec.

6- The video playback machine: The main thing (o think
about this item is that the menitors need to be big enough and in
the right place so that all the class can se¢ them {cf. Harmer,
1998:177-178).

In the teaching process, the teacher plays the major role and
. this role can never be replaced by any other teaching aids. As
Cable (1972:2) states " Audio-visual aids arc no substitute for the
teacher. Rather they do depend on skilful employment by him".
The teacher resorts 1o audio-visual aids and they are of great
help in simulating the learning process of a foreign language.
Even when the teacher has a fluent command of English and
pronounces it well, he can still use the aural aids to accustom the
pupils to other voices (sce Mialaret, 1966: 10).

As a teacher of English in Preparatory and Secondary
schools for the last few years, the present researcher has noticed
that teaching and lcaming English without utilizing teaching
aids was not an easy task. The present researcher believes that
by using teaching aids in the classrooms, the teacher can easily
attract the students’ attention and focus on the important points.
This has prompted the present researcher 1o choose this problem

as a topic of his research work.
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1.2. The Statement of the Problenm:

The problem of the study is that the teachers neglect the use
of teaching aids in teaching English. The present study 1s
designed to find out the reasons behind this problem and to tind
some solutions for it. This could be of non-availability of some

teaching aids.

1.3. The Purpose of the Study:

The aim of this study is to identify the causes of neglecting
teaching aids in ieaching English, particularly in Secondary
Schools in Sirte. It also aims at finding out usefut wavs for the
appropriate use of these aids in Libyan Secondary Schools in the
city of Sirte,

1.4. The Significance of the Study:

i.anguage learners need a lot of aids to practice the
language especially when they are learming the language as a
foreign language. This is because they do not have an immediate
contact to that language. English is considered as a foreign
language in Libya. Audiovisual aids are the only channel which
assist (o create the appropriate environment for the students to
tearn and acquire the language. However, despite the importance
of audiovisual aids in teaching-learning process they are
neglected and hardi}-' used in Sirte Secondary Schools. The
significance of this study is to help educational authoritics

recognize the importance of audiovisual aids and make these
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aids available in schools for the teachers and the students, This

study helps the teachers know how to use audiovisual aids

nroperly.

1.5. The Hypotheses of the Study:

The study is carricd out on the basis of the following
hypotheses:-
- Teachers and students of the secondary schools do not
possess adequate knowledge about teaching aids.
2- Schools do not provide teaching aids for the teachers o use in
teaching FEnglish.
3- The time allocated for teaching English in the schools does
not allow for the use of teaching aids.
4- Both teachers and students do not have a clear idea about the
general objectives of learning and teaching English. They do not
also recognize the importance of the use of teaching aids in the

classrooms.

1.6. The Procedure of the Study:
This study consists of five chapters. The first chapter deals
with a brief introduction to the present study, the purpose and
the hypotheses of the study. This chapter also includes two
sections namely; the status of English language in Libyan
Schools and the English curriculum in the Secondary Schools.
The second chapter is a brief survey of the literature related to

the present study. An attempt is made to touch upon all the



available theories and studies related to this work. Therefore,
this chapter deals with the importance of teaching aids in
education in general and teaching and leaming the English
language in particular, Chapter three deals with the common
types of teaching aids and their proper use. This chapter also
sheds some light on the different types of audio-visual aids and
discusses how to select and use them in the classroom. The last
section of the chapter focuses on the importance of the language
laboratory and its different types.

Chapter four concentrates on the practical part of the study.
[t deals with the questionnaires which are given to the teachers
and students of Secondary Schools. It also deals with testing
which is conducted for the students. It deals with the analysis of
the data collected. The responses received are analyzed. This
chapter also includes a detailed discussion of the findings of the
study. Finally, some concluding remarks and recommendations

ar¢ given in chapter five.

1.7. The Status of English in Libyan Schools:

The aim of this section is to shed some light on teaching
linglish in the Libyan schools. Of all the languages in the world
today English deserves to be regarded as a world language.
English language has the status of a forcign language in Libya.
It is a compulsery subject in schools. The teaching of English
begins at the Primary level; fifth and sixth levels of the Primary

stage at the rate of three periods per week, and each period is



forty-five minutes. leamning English goes along with
Preparatory and Secondary stages with the samc rate of time.
This means that learning English starts at the age of ten. This
has only started in the academic year 2006-2007. Previously,
teaching Bnglish started at the agc of thirteen. Good and
qualified teachers are required in such stages for teaching
English. Because the syllabus is based on communication
methodology, therefore, audio visuals can be cifective in the
teaching-lcarning process. Each stage of the Secondary School
levels has different specialization (see section 1.7).

For students at the university level, English is taught in
other departments as a subject, and it is also studied by the
students who are majoring in English in the Departments of

English in Facultics ol Arts in Libyan Universities.

1.8. The English Curriculum in the Secondary Stage:

The purpose of this section is to provide some information
about the English curriculum used in the Secondary Schools in
order to provide the reader with some background about this
material which has been presented to the learners at this stage.
English in the Secondary stage as well as in the Primary and
Preparatory stages is considered as part of the general
curricuium. The books selected are part of the scries of English
for Libya which are carefully designcd‘to mect the learncrs’
needs in the early stages. The main concer in this section 15 to

talk about the curriculum of English in the Secondary stage. The



Secondary books of English comprise a Course-book, a Work
book, a Teacher's book and a Class cassclle for each class of the
four classes of the Secondary stage. In the first stage, all the
classes have the same book which is given to the students who
have completed three years in the Preparatory stage. But the
new system which started in the year (i.e. 2006-2007) the
Secondary stage lasts for only three years and each vear has two
scmesters. The students can be directed by the General People's
Committee for Education to specialize in one of the diffcerent
specializations  according to their grades. The students
themselves can also choose their specialization according to
their wishes and tendencics. These specializations are; Social
Sciences, Basic Sciences, Life Science, Engineering, and
English Specialization. However, each specialization is assigned
a sct of dilferent beoks {i.c. there arc core sections for all
specializations according to vears of study. All specializations
have three books (alreadv mentioned in this section), whereas
the English Specialization has four books; the first three books
and skills book. Each vear of English Specialization has a
specialized  course-book; Second  vear: fanguage and
communication, Third yecar: language and culture, and Fourth
year: language and socicty (see Teacher's Book: 1).

Fach book is accompanied by a work-book and taped
material. The teacher's book is designed to help the teacher to

prepare his lessons in an appropriate way and deal with any



difficulty which encounters him in the coursc-book or
workbook.

By looking into the contents of the books in more detatl, we
can notice that these books are very well-prepared and include
the four skills; listening, speaking, reading, and writing using
words and phrases, grammatical structures, and practicing
pronusnciation...etc.

The books were published by Garnet Lducation. English
Specialization books were written and supervised by the
language experts of The General People's Commitiee for
Education, whereas the other specializations were supervised by
the Libvan National Centre for Educational Planning and

Vocational Training.



CHAPTER TWO
Literature Review

" 2.1. Introduction

There is no question that the development in educational
tcchnology plays a very major role in the teaching-learning
process .An outstanding development in modern education is the
growth in the use of audio-visual aids for instruction. Many
researchers and writers have dealt with teaching aids. Therefore,
this chapter reviews some studies about audiovisual aids and

their use in the teaching-learning process.

2.2. Technology in Education

Percival & Ellington (1984) give a simple review of the
main aspects of educational technelogy and explain  how
adopting an educational technelogy (i.e. based appreach) can
help improve the efficiency and effectiveness of the average
teacher. Also, it depends on two main roles namely; {a) as a
handbook for practicing teachers who want to lcarn something
about the educational technology so they can use it in their work
and (b) as a basic text for traince teachers and students of
education who are studying educational technology as part of
their courses (cf, Percival & Ellington (1996:19).

Percival & [lillington (1984:19} write about the teaching

aids in general and  give a number of definitions of educational



technology which have been cited from different bodies and
organizations.

The first definition which is given by the Council for
Education Technology for the United Kingdom (CET) staics
that "Educational technology is the development, application
and evaluation of systems, techniques and aids to improve the
process of human lcarning”(ibid).

The second definition which is presented by the National Centre
for Programmed Learning, UK. This definition says that
Educational Technology is

... the application of scientific knowledge about
learning. and the conditions of learning, to
improve the effectiveness and efficiency of
teaching and training. [n the absence of
scientificaily established principles, education
technology implements techniques of empirical
testing to improve learning situations. (ibid)

The third definitien which is given by the Commission on

Instructional Technology, USA says that

Educational technology is a systematic way of
designing, implementing and evaluating the total
process of learning and teaching in terms of
specific objectives, based on research in human
learning and communication and employving a
combination of human and non-human resources
to bring about more effective instruction, (ibid)

All three definitions are similar in that cach reinforces the
primary function of educational technology as improving the

efficiency of the process of learning. Each definition implies the

role of cducational technology, involving a cyclical, system



approach to the design of teaching-learning situation and the use
of whatever methods are suggested to be more appropriate in
order to achieve the desired goals (cf. Percival & Ellington:
1984).

Technology in education, therefore, is obviously a very
important aspect of education technology. Percival & Ellington

(1984:12) stalc this aspect as follows:

. it is concerned with the 'gadgetry' of education
and wraining, such as television, language
iaboratorics and the various projected Media ,or,
ag someone once said ' everything from computer
to dinner ticket dispensers . In other words,
technology is all about...audio-visual aids.

It can be pointed out that the major role ui“ ¢ducational

technology is to help improve the overall efficiency of the
teaching-learning process.
Another study written by Cable (1972) lists some various aids at
the teacher's disposal and explains very simply their nature and
employment. The maintenance of mechanical aids is briefly
explained. Cable (1972:13) writes that in education and training,
improved elficiency can manifest itself in many ways, such as:

(a) increasing the quality of learning, or the degree

of mastery;

(b) decreasing the time taken for learners to desired

goals;

(¢) increasing the capacity. Teachers in terms of

numbers of leamners taught, without reducing the quabity
of learning:-
(d) reducing costs , without affecting quality.

11



Furthermore, one of the most useful overall pictures of the
development of educational technology is that given by. Cheek
and Beeman (1990} in which they identify threc broad lines
along which the ficld has evolved, namely; mass
communication, individual learning, and group {carning.
Another study written by Rowniree (1974) gives some
importance  to cducational technology. Rowntree (1974) savs
we still need the educational technology because educational
technology is as wide as education itseif: it is concerned with
the design and evaluation ol curricula and learning experiences
and with the problems of implementing and renovating them

(cf. Rowntree, 1974: 1),
2.3, Audiovisual Aids and their Significance

Ilearing, seecing, looking and listening arc the primary
means of human learning. What one sees and hears markedly
influences how he behaves. Since the teaching at its best is the
stimulation and direction of learning, what learners look at and
listen to are the main factors in the effectiveness of learning( see
Wittich & Schuller, 1962:xix) . '

Tcaching through the car and cye is usually associated with
the use of motion pictures, slides, and film strips, as visual
stimuli and the sound track of the film (a record or tape, with

narration, or the voice of the teacher as the audio stimulus).



Haas and Packer (1964) is another study which iries to
indicate how to prepare and use certain audio-visual aids to the
arcatest advantage. They also give some directions on how to
organize the use of audio-visual aids, how to ¢valuate them in
the classrooms, and how to create an instructional laboratory.
They call teaching aids the instructional aids. ass and Packer
(ibid: 2) define them as "...an instructional aid is anv device that
assists an instructer to transmit to a learner facts, skills,
knowledge, understanding, and appreciation”{ibid: 2).

There is another study written by El-Araby (1974) which in
the present researcher's view is a very good studv, In fact, El-
Araby is one of the main sources available dealing with the use
of audio-visual aids in the teaching of the English language.
El-Araby’s work provides significant suggestions about the use
of teaching aids in teaching the English language. He divides
the teaching aids into threc broad types; a visual aid which is
any instructional cquipment that can be seen, but not heard, an
audio aid which is any instructional equipment that can be
heard, but not secn, and an audio-visual aid which is any piece
of equipment that can be both heard and scen . However, in the
present study, the term audio-visual materials is used to include
those experiences and devices used in a teaching situation which
employ the use of sound and/or sight.

Cable (1972) claims that such devices can roughly fall into

thrce categories: non-projected materials  which include

—
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illustrative materials , such as flat pictures, charts and graphs ,
objects , maps, boards ...eic.; projected materials such as slides
. 1'1]tﬁ5trips , transparencies , projected opaque pictures , and
rclated projection equipment ; and audio materials which
inciude records and record players , tapes and recorders, radio
and central sound svstems{ cf. ibid 1972 : 1).

According to El-Araby (1974) tcaching aids can be defined
as any material, programme or machine used to help the teacher
explain his lesson better (At the same time, El-Araby (1974: 1)
divides the teaching aids into groups. According to the senses
uscd, aids can bc named audio (heard) or visual (seen).
According to their nature, they can be considered as flat, three-
dimensional, moving or still. According 10 how they are shown,
aids may be divided into projected (shown 10 a group) or non-
projected (used by individual students).

Many studies were conducted to determine the effectiveness
and usefulness of audiovisual aids in the teaching and learning
process. Cable (1972:3) states the value of the use of
audiovisual aids in the teaching process, which can be summed
up as follows:- '
1- They arouse the interest of the students. This is because
interest is highly significant for learning.
2-Verbalistic responses can be minmmized by provoking through

habits.



3- Learning can be established as they provide the basis for
developmental learning.
4-Acquisition of knowledge becomes deep rooted as they
provide rare experiences.
5- They help to enhance understanding which may enrich their
vocabulary.
6- The natural setting provided ‘may motivate the leamer to
individual activity.
7- Along with the motivation for investigation, the interest in
voluntary reading may be increascd. However, this docs not
mean audiovisual aids can do the job alone; to work effectively
and posilively, they must be in the hand of an operative and
experienced teacher who has specilic educational objectives in a
classroom environment which is conductive to learning and
teaching.

Both ElAraby (1974) and Cable (1972) discuss the
important uses of teaching aids. These include;
I- Teaching aids can strengthen the teaching-learning situation,
2-They provide clarity, thercby making the matter easy for the
learncr to understand.
3- They make variety of situations of material possible.
4- They help the retention of material for a long time.
5- The actual experience may inspire the learner to expose and

experiment by himself.



6- Thev help to enrich vocabulary and 1o keep up the habit of
thinking. They give a feeling of a desirable change from the
traditional classroom training of language.

7- Through a wise usc of teaching aids, the eftfort and time of
both the teacher and the learner can be saved considerably (cf.

El-Araby, 19747}

2.4, How to Use Audiovisual Aids

l.angford (1973) is another study which tries to concentrate
on the use of software in Education. Langford (1973: 103} says
that “...effective use of aids begins with understanding their
potentialitics”. The aim of his work was 1o outline the practical
teaching potential of various types of images and forms of
software.

Teachers of English as a foreign language, especially in
developing countries face many challenges in their efforts to
assist the learners master the foreign language .Lack of
motivation in their students, thc complexity of language
clements, overcrowded  classes  and  shortage of  suitable-
materials are some dilficulties that they are trying to overcome,
The conscientious teacher is repeatedly faced with the difficult
choice between what he should and can do (cf. El-Araby 1974:
1X).

Therefore, the use of audiovisual aids materials in teaching

offers rich rewards to the good teacher who realizes that his

[y



rewards come as a result of the successful learning experience of
his students. Moreover, the trained teachers may find little
difficulty in using audiovisual aids to complement and achieve a
meaningtful and successful teaching process (see King,
1991:32). But untrained teachers, who teach only by using a
book, find it difficult to integratc audiovisval experiences into
the classroom. Due to this De Kieffer (1965:5) mentions some
gutdelines for the use of audiovisual materials in the teaching
pracess. He classifies the guidelines as fellows:

A- Prepare vourself.

1- Beware of the relevance and objectives of the target material.
2- Have an idea about the requirements for the attitude of the
students.

3- Find out the wayv by which preblem communication emerges.
4-Choose the medium suitable to solve the educational problem.
3- Focus on the best utiliey of the medium.

G- Scrutinize the learning item to be introduced.

B- Preparc the classroom,

1-Make sure that all the necessary materials are ready and
arranged for the most effective use,

2- See that the light is adjusiable if needed.

3- Take care of ventilation and seating.

C- Prepare the class,

1- What is the justification for the use of particular medium?

2- Discuss the factors covered by the medium.

17



3- What are the objectives to be realized by introducing these

factors?

4- New vocabulary may be introduced.

5- Detail the follow-up activities, including tests.

D- Prescent materials.

I-Introduce and cstablish the material effectively.

2-Consider the time factor.

3- Study students’ responsces.

E- Summarize.

[-Give the necessary explanation of the matter presented.

2- Ask recapitulating questions,

3- Clear the doubts and confusions, if any.

F- IFollow up,

|- Give the students chance to apply what is newly learnt.

2- Provide guided follow-up activitics (cf. De Kieffer, 1965:5).
There are some points that must be taken into account when

the teacher decides to choose and use any teaching aid. As has

been mentioned above teaching aids are means to achieve an

end. We should not consider them as an end in themselves. In

fact, teachers should be trained in the operation and use nf-

educational technologies, (this is the Tatest term used to reler to

audio-visual aids). Regarding this, Fawzi {1990) states that some

points should be taken into consideration while usmg teaching

aids. These points are similar to those mentioned by De Kieffer

(1965). The difference between them is that De Kieffer

18



classifies them into groups which make them clearer, whereas
Fawzi (1990) onlv states the points. Fawzi's suggestions include:
I-The teacher should preparc or choose the appropriate audio-
visual aids which can help him in achieving the aim of his
lesson.

2- He should be sure of the correctness of the information
presented by the teaching aids.
3- He should know when and how to use them.

4- Audio-visual aids should be related to the material the teacher
s going Lo teach, discuss, or revise.

5- They should arouse the interest of the learners, attract their
attention and stimulate them.

6- The audio-visual aids should be simple and suvitable to the level
and age of the students.

7-They should not be misleading or crowded with a lot of
information.

8-The tcacher should use any appropriate technique to help his
students participate in producing and making audio-visual aids
related to their course of study.

9- The tcacher should study what he is going 1o use in the
classroom in advance.
10- e should know that using the samge aids many times will result

in making his lessons boring and that many aids in on¢ lesson

will result in lessening their effect and usefulness on the part of



the students and will distract their atiention (see Fawzi
1990:108-109).

Blankmann froms Northern Virgina Community College
(Internet 1) is concerned with the use of teaching aids and how
to get the benefit even outside of the classroom.  He was
concerned in particular, with teaching English using songs and
music. Teaching English in non-English speaking countries is a
chaltenge. Even advanced students, sometimes, tend to use their
mother-tongue in the classroom. Blankmann found a way to
keep students in touch with English even outside of the
classroom. He asked his students to bring in a song they liked, a
song of the moment. He put some blanks in the lyrics. The
students did not get evervthing the first time they lhistened to
these lyrics. So he had them take copies home and try to listen to
that song in any environment or situation they find possible {in
the car, CDs, anywhere). In additien he told his students to try
not 10 look for the Ivrics anvwhere else but to listen to the song
itself {cl. Internet 1)}

To conclude, this chapter reviewed some studies which are
concerned with the use of teaching aids and their importance in
the teaching-learning process. From what has been presented in
this chapter, it can be noticed that all the studies which dealt
with teaching aids agrec that these aids play a very major role in

the teaching-learning process. The next chapter will deal with

M



the common types of teaching aids and their significance in

teaching the English language.
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CHAPTER THREE

Common Types of Audiovisual Aids

3.1. Introduction

This chapter introduces some common types of teaching
aids whether thev are visual , audio, or audio-visual .It shows
how these aids can be utilized in the class room .There are
various types of audiovisual aids .These aids can be divided
inte three broad 1ypes :-
(i) - Audic Aids: Such as radio, tape recorders (these arc heard).
(ii) - Visual Aids: Such as the blackboard, charts, pictures, flash
cards, objects, computers, overhiead projectors, ete.( these can
be secn).
(iii)- Audio-visual Aids: These aids can be both heard and seen
¢.g. films and TV (Kohli, 2000:202).

Each of these types is dealt with in more detail below.

3.2. Audio Aids

The word "audio” comes from the Latin (audire) which
means “hearing” .Listening is the foremost language skill 1o,
acquire; to talk or reply you need to listen first, El-Araby

(1974:10) states that:

Aural comprehension, or listening  with
understanding, is one of the basic skills in learning
a foreign language. In order to reach a satisfactory
standard in this skill the learner should first of all
be able to recognize the sounds of the target
language. He should be able to dilferentiate



between the sounds in the same way as a native
speaker does.

According to E-Araby (1974} the listening skill has a much
more important role to play in learning than the other basic
skills; speaking reading, and writing. The most important
findings from recent research in listening is that it can be taught
and that a better response is gained when care is taken in
structuring the listening situation .Students need to learn 1o
listen and listen to learn. i

According to a paper published by the Centre of Education
at Auckland College (Internet 2), the listening skill is the first
skill which should be acquired in learning any foreign language.
It indicates that listening may be considered in five categorics:
mood learning, relaxing, information gathering, analysis and
critical listening. Hence the rccordings must be devised to
contribute appropriately to these categories. However, the
ability to listen or hear can take advantage of modern aids, such
as radio, tape recorder.., etc .These aids, however |, serve the
special purpose of developing corrcet speech habits among the
students, They can provide a stimulus to many things such as
accuracy of hearing-and imitating an understanding of the
sounds of a foreign language. The most essential aids to aural
comprehension are recording and plaving devices, such as tapes,

gramophoncs records, video-tape-recorders and the language

laboratory. Such teaching aids are not only used for the aural



comprehension, but may also be used for reinforcing other

language skills (cf. El-Araby, 1974:10)

3.2.1. The Tape Recorder:-

[Listening to accuratc pronunciation is very profitable for
both 1cachers of English and their students. Ur {2004:24) points
out that "... it seems to be taken for granted these davs that
listening should be based on (cassette) “. Teachers, therefore,
can use audio recordings as models to improve the
pronunciation of the students and sometimes their own

™

pronunciztion. As De Keiffer (1965: 38) states "... the tape
recorder performs two functions: it records sound, and it plays it
back at any given time ", Of all the instructional aids presently
available 1o an imaginative teacher, perhaps none offers him
more versatile opportunities for creative teaching than the tape
recorder, The tape recorder can be used as an assistant teacher; it
can evaluate oral work done by the students and inspire them to
do better (Wiitich & Schuller, 1962:292). Brooks (1964:189)
argues that the tape recorder can record the students' response,
which he may judge more critically when replayed than he can -
as he hears himself speak.

The tape recorder is a valuable adjunct to the oral activities
of the foreign language. Before using the tape recorder, there 18
a main thing to remember which is that the teacher has to strike

a balance between convenicnce and quality. Harmer (1998: 182)

says that the tape recorders "... may need to be a portable, but



they also need to be audible" .The tape recorders can be used for
plaving (extbook tapes. tapes of people speaking, music... etc.

The tape recorder is a VeTy versatile equipment 10 have n
ihe classroom. [t can be used separately or combined with other
equipment 10 make a significant contribution for the students.
Kemp (1975: 43) states that "Tncreasing attention 1s being given
to recordings, cither by themselves of in combination with
printed and projected materials, for sell instruction, often n
study arcas called carrels . In addition, the tapc recorders can
be used for students to record themselves in order 10 find oul to
what extent their pronunciation is accurate.

Sachdeva, (1992:247) writes

__the tape recorder can also be used for improving
the pronunciation of the students both at junior and
senjor stages .[t can also be used for teaching the
students how to recite @ pocm and how to read a
prose passage correctly. Thus use of stress,
intonation, rhythm, etc. can be taught to the
learners of language.

The tape recorder is traditionally used to present listening
and /or visual learning materials in the classroom since it 1s
considered as one of the classroom props. The tape recorders are
also wonderful props that help the students become more plavful
with the learning process and ivolve them at a deeper level.

Wittich & Schuller {1962: 309) state that

...the tape recorder is well adapted for work in
speech, in evaluating and improving diction, voice,
intonation, enunciation, and general  speech
patterns.  In reading and  exlemporaneous

3
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discussion on the part of both teacher and the
student, recording offers many possibilities.

Here are two poinis for utilizing the tape recorder in the
classroom which are given by the Centre for Technology and
Education at Auckland College {Internet 2);

[-Have students record their conversations.,

The feedback involved is invaluable, and often more effective
than simple teacher correction .The students can easily
recognize their own mistakes in pronunciation and syntax when
listening to themselves on tape.

2- Have students practice and prepare a presentation or dialogue
for tape recorder. Students preparing materials for a finished
'roject’ tend to be very involved in that project .This
involvement can contribute to effective and productive” long-
term " learning .

The Centre for Technology and Education at Auckland
College gives some suggestions for better use of the 1ape
recorder in the classroom which include:-

-Recording and presenting plays written and produced by
students:-

Tape recorders can be utilized lor simple plays written by
students which would encourage their creative talents in writing.
Similarly, dramatization by students can be recorded and played

at suitable situations and this also accelerates the interest of the

students in presenting roles of different characters.
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they also need to be audible” . The tape recorders can be used for
plaving textbook tapes, tapes of people speaking, music... efc.

The tape recorder is a very versatile equipment to have in
the classroom. Tt can be used separately or combined with other
equipment to make a significant contribution for the students.
Kemp (1975: 43) states that "Increasing attention is being given
to recordings, either by themselves or in combination with
printed and projected materials, for sclf instruction, often in
study areas called carrels ". In addition, the tape recorders can
be used for students to record t];emsclvcs in order to {ind out to
what extent their pronunciation is accurate,

Sachdeva, (1992:247) writes

...the tape recorder can also be used for improving
the pronunciation of the students both at junior and
senior stages .It can alsc be used for teaching the
students how to recite a poem and how to read a
prose passage correctly. Thus use of stress,

intonation, rhvthm. etc. can be taught to the
learners of language.

The tape recorder is traditionally used to present listening
and /or visnal learning materials in the classroom since it is
considered as one of the classroom props. The tape recorders are
also wonderful props that help the students become more playful
with the learning process and involve them at a deeper level.
Wittich & Schuller {(1962: 309) state that

...the tape recorder is wel! adapted for work in
speech, in evaluating and improving diction, voice,
intonation, enunciation, and general speech
patterns, In  reading and  extemporancous
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-Miming to a recorded play or story:-

When a story heard from a recorder, it can be prescnted by
students in an interesting manner of miming.
-Dictation Exercises:-

Dictation is a very useful exercise in language learning activity.
By using a tape recorder, words, phrases, senicnces, Or €ven
paragraphs can be given as dictation CXETCiSes.

-Recording lectures for later evaluation or presentation to
class:-

Lectures, once heard can be made available for repeated
listening by recording them and produced by the record player.
This is possible even for the introductory presentation of
leciures.

-Developing creative expression:-

By recording the expression of the students, it is made possible
to be evaluated by the students themselves for correction,
comparison and creative development of expresston.

-Group memorizing of songs and poems:-

Tape recorders can be effectively utilized for memeorizing
songs, poems, etc. {or study purposcs or for other individual or '
group performance.

- Background atmosphere to poems, stories etc.

An introductory explanation for the presentation of poems,

stories etc can be recorded and played as when required in the

teaching- learning activity.
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-Class magazines for variety can be recorded on tape rather
than in written form,

Class magazines are usually and conventionally in written form,
Al the same time, thev will be a change and variety arousing
interest in students. They can be recorded on tape afier having
been properly edited. Oncce they are (ully recorded, they can be
plaved over the school sound system.

- Taped Broadceasts from radio or perhaps television.

I[tems of important news, interviews, discussions etc. that are
broadcast and telecast can be recorded and be plaved as a
revision,

-Class discussion on current ¢vents,

The different discussions held in the class on events of currency
and relevance can be taped and reproduced according to the
need of situations.

-Providing sound for film strips and slides or multimedia
computer based software.

The computer based software system for multimedia, fitm strips
and slides can be made voiced by recording.

-Recording dramatized historical events,

Dramatized historical events can be kept for future play and

practise by recording them on tapes,
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-Guest speakers.
Worthy speeches and valuable discourses by emineni guest
speakérs can be recorded and repreduced at the befitting
contexts and occasions.
- Listening skills can be practiced by pre-recording short
stories or news hulletins,
News bulletins or short stories etc. can be recorded in advance
for listening practice and it will be helpful for rapid develop-
ment of the listening skill.
- Motivation and creation of atmosphere for written
language and art work.
Although the tape recorder is a device for listening of oral
presentation, the same matter being recorded and presented may
function as a factor of motivation as well as creating an
inspiring atmosphere for written languagé and ari work (see
Internet 2) Mareover, Cable {1972: 69) points out that

The tape recorder is chiefly useful in the “creative’

facility it gives the teacher, and in the opportunity

it gives Lo asscss and appraise all classes of aural

work. ‘The tape recorder can be used solely as a

means of reproducing pre-recoded material-just
like the rceord player.

Moreover, El-Araby (1974) gives a short description of the
benefit of the tape recorder in the classroom and savs that the
appeal of popular music and songs can be used by the teacher,
Songs such as If [ had a hanuner ... can be used to introduce the

conditional tenses, or to practise the if clause after it has been
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explained in the class. To test comprehension, a recorded speech
or a story can be brought to the class. A few questions, which
are questions with three or four answers each from which the
stdent must choose the correct one, can be given to make sure

the learners have understood {ct, El-Araby 1974:13)
3.2.2. The Radio:-

Because of the overriding nccessity given to English
language, a lot of English can be found on the radio from which
the teachers and their students can get more information such as
exposure to the native speakers lessons of teaching English |
ele . But it is not easy for them to use it in the c¢lassroom. As
kohli, 2000: 206) savs “the radio is a source of information,
entertainment, and also of 1eaching English”. Nowadays, many
progammes specialized in teaching English with the different
levels can be easily found on the radio. On the part of the
teacher, he can record certain radio programmes intended for the
tearners of English and later play them on a casseite for
students. On the part of the students, they can listen to certain
such programmes which can at least provide the exposure to ihat
language.

As Maas and Packer (1964: 225) say:

... the technigues for using the radio in a classroom
depend on subject matter , grade level , number of
students in the class, and time allotted to lesson .
To insure a good lesson the instructor should
consider (1} how to get ready, (2) the physical
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aspects of the classroom, and (3) procedure of
teaching the radio lessons.

According 10 the above quotation, we can understand that
the teacher has to take into consideration while utilizing the
radio, the nature of the lesson, the level and type of the students,
the number of the students, and the time allotted for the lesson,

Cable (1972:72) writes:

Radio’s appeal to only one of the senses, that of
hearing. is not disadvantage. On the contrary, there
are distinet advantages in a medium which does
not absorb the child's full range of concentration
but leaves him free to exercise his imagination
and visual perception in images of his own
creation. . Radie s an aid to the teacher, not
substitute for him.

In another place of his book, Cable explains that the radio
itself cannot be brought to the class and used as a teaching aid.
The present researcher ,in facl, agrees with him becausc it is
better for the teacher to record the lesson which he likes te
present in the class than bringing and operating  the radio .By
recording the lesson or the programmes ,which the teacher
desires to introduce to his students , the teacher will have a
sufficicnt background about the lesson .Moreover, he can
manage the presentation of the lesson before coming to the class
. This can be overcome, to some extent, by recording top quality
broadcasts for distribution via disk or tape recording (see
Wittich & Schuller, 1962:276).

Sachdeva, (1992:246) maintains that radio
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.. 13 a very common type of audio aid these days.
It can be used in a number of ways for teaching
English. The young learners can listen to
English ncws and other programs which are
broad-cast on the radio, The pronunciation of the

students can  be improved considerably.

Learners in senior stages can be encouraged to be regular
listeners of the news broadcasts and other programmes in
English to ¢nrich their English and to get some kiowledge about
current allairs (¢f. Kohli, 2000: 207),

There are three stages of activity for the radio lessons that the
tecacher has to keep in mind; first he has to prepare the students
for the lesson. He has to be a witness to the actual lesson, and
finally when it is taken, he has to help the students in the follow
up programme of this lcsson. The three stages can be summed
up as follows; (i) Preparation work ;( ii} Actual radio lesson; and

(iii) Follow up work (ibid).

3.3. Visual Aids:-

The word (visual) is derived from the Latin word (visus)
which means (seeing or sight). A wvisual aid, however, is
anvthing the students can see .The major reason for using the
visual aids is to help the teachers get their message effectively
communicated to their students .Visual aids are the traditional
aids to teaching and learning processes. They can make use of

the senses of seeing, touching, and tasting The quality and



clarity of visual aids are very essential factors in determining the

effectiveness of an oral prescntation (see Internet 3).

3.3.1. The Blackboard:-

The board is an extremely popular visual aid. It is
associated with most of teaching and speaking centres. Haas and
Packer (1964:163) stress that "The blackboard is probably the
most widely used visual aid. Properly used it may be of
iremendous value in all kinds of teaching ™.

Many boards are still chalk-based, which is known as
biackboard, but white boards, which use marker pens, are also
commonly used. " ...the carliest and perhaps the oldest helper of
the teacher , which is also as one of the * feet " of the teacher
besides his lecturing or 1alking and chalking activities , 1S now
available in many more colors , and so is known as the new term
“chalkboard " indicates "{ Intemmet 4) . Any board should be
legible and well-organized As Harmer (1998:177) points out
"_.. the two things to remember about the boards is that (a) your
writing needs to be legible 1o all the students in the class , and
{b)organized boards are better than chaotic ones " .

De Kieffer (1963:19) has the following to say about the boards:

There are a great number of different types
of demonstration boards .. Among the more
common types found in the classrooms are
chalkboards , bulletin boards , felt-or flannel
boards , magnetic bourds and work boards . Each
type has its own advantages and limitations. The
thoughtful teacher will select the type most

lak
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valuable for a specific situation.

As a teacher, the present researcher has noticed that most
teachers in Secondary Schools in Sirte often forget that the
board, particularly the white board, is a visual aid as slides or
transpatencics. This is because of the very simple reason which
is that the majority of schools do not have white boards or
overhead projectors. The board should not be utilized for mere
writing, but it should be used to develep a logical sequence of
information which is io be suitable to the understanding and
comprehension of the students. Kohli (2000) says that the board
should be used as follows:

[-The writing on the board should be clean, neat and tidy and
from top to the bottom.

2-The writing should be quick and bold.

3-The teacher should check his writing from the back of the
class, whether it is readable from there.

4-The matter writien on the board should be in an orderly form;
(i.e. any one can read it. He can casily get the full implications
cven in the ahsence of the teacher.

5- Wrong matter should never find a place on the class board.
Such as misspelling... etc).

6- The teacher should neither use the board too niuch nor too
little.

7- Before leaving the class the teacher should clean the board

(cf. Kohli, 2000: 203).



laas and Packer (1964:165) make reference to almost the
same points which have just been mentioned. They add one
point ;\'hich is that the teacher should stand at one side of the
black board and use a pointer to focus attention. '
El-Araby (1974: 52) gives the [ollowing suggestions for using
the blackboard in the class. |
I- While writing on the chalkboard, the hand should not
move at the wrist. The whole arm and body should move with
motion of the writing.
2-Good drawings on the board make for a successful interesting
lesson. Use line-fisures and simple drawings to refer to the
items you teach. |

3- Encourage leamers who can draw swell to show somc
of their sketches on the board.

‘I'he teacher also should not constantly face the board, but
he should frequently tumn towards the class to maintain eye
contact with the students. He should not stand with his back to
the students. In addition, it can be suggested that while the
tcacher prepares his notes for the class, he should sketch out
briefly how the board space will be used. He should kecep in
mind what the main points will be and how much space they
will require. Hence, the teacher has to think about how and
when exactly he will use the board while he is preparing the
lesson, The writing on the board can be done while the students

do nothing. That will be effective .While writing on the board,



the teacher can make the students read and repeat parts of what
he is writing. He can also ask them to spell words. If the teacher
is drawing. he can make the students get involved by asking
them certain questions, for example (what's this?) (What is this
going to be?) and so on. Finally, it is uscful if the teacher keeps

a section of the beard reserved {or vocabulary.

3.3.2. The Pictures:-

Pictures are verv important in the leaching-leamning process.
As the Chinese proverb says "One picture is equal to 50,000
words". Farmer, (1998; 182) states that "Even in an increasingly
technological age, there is still good value to be had from
picturcs of all shapes and sizes ", The idea is that if the teacher
explains something to the students in talking, it can be forgotten.
But anvthing visualized through pictures has iis impact and
effect for a longer time. Through the picture, the students are
able to retain the idea in their minds longer (cf. Sachdeva, 1992:
243).

Pictures can come from different sources: drawings,
magazines newspapers, postcards etc. Most iearners have visual
minds. Hence, pictures are a great help in the teaching-learning
process. They remind the learners of the meaning and help them
to communicate, and they help the teacher save his voice .\When
the teacher selects the picture, some points should be kept in

mind;-
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I-The picture should be large enough for the entire ¢lass. Small

pictures can be used for pair work, group work, and games.

2- The picture should illustrate the point from the first glance.

3. The coloured pictures are more effective than black and white

ONCS.

4- The picture should not be cenfusing (see Internet 3).
According 1o El-Araby (1974:60)

...because pictures are silent and still, they need
somebody to speak for them. You, as the
teacher and leader of your class, should ty to
bring each scene to life. Make people in o
picture move and talk. Let them think about
what they have donc and plan what they are
going to do,

The following arc some guidelines for using pictures in the
teaching process (ibid: 60-61)
|- The teacher has to point out familiar objects in the picture.
This serves the teacher's introduction 10 new items and actions
that the picture suggests,
2- The teacher should explain new objects which the students do
not know .After the oral presentation the teacher can write the
new words and expressions on the board. -
3- The present progressive tense is natural for most of the
actions suggested via a picturc. e.g. (He is fixing the door. She is
preparing the tablej. Past and Future tenses may also be used.
The students can imagine that they are looking at what happened

yesterday, or what will happen tomorrow.
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4- Each student will notice variety of dctails in a picture
according 1o his own interest .The teacher has to guide his class
to speak about specific features that are related to the topic he
wants 1o teach.

5- The teacher has to make the students introduce features that
arc not obvious in the still silent pictures. He has to ask the
students about what the people may be thinking of, where they
have come {rom or what they plan to do.

6- The teacher should encourage his students to create a
conversation between pecple in the picture (cf. El-Arabv, 1974:
60-61).

3.3.3. Overhead Projection Transparencies:-

The overhead projector is a simple, quick way to enhance
teaching through the use of visuals. I1 is easy to operate, having
only an on-off switch and focus knob. It requires onlyv a little
practice to master. As El-Araby (1974:106) says "older models
of overhead projectors are too heavy to move from ene room to
another. Newer ones are light and easily portable”. Harmer
(2001: 1R0) claims that "Overhead projeclors {OHP) are useful
for showing pre-prepared overhead transparencies {OHTS) or as
an alternative to the board”. The projector has the additional
advantage of allowing the instructor 1o face the students and
maintain eve contact. It allows the teacher's voice to project

toward the students instead of into the black board .By turning
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the projector on and off during the preseatation, the teacher can

focus the attention of the students on him or the materials. -Fhis.

technique also helps to add variety and change of pace in a

presentation (sce Internet 3).

Transparencies are a popular form of locally prepared
audiovisual materials. The growing utilization of large
transparencics  is  supported by development of small,
lighﬁveight, efficient overhead projectors combined with simple
techniques for preparing transparencies and by dramatic
cffectiveness of the medium (cf. Kemp, 1975: 196},

The overhcad projector is considered very important
equipment that can be used in the classroom. However, Wittich
and Schuller {1962:337) claim that "One of the most significant
developments in still projection devices is the overhead
transparencics projector® The overhead transparcncy has a
different practical apptication in the classroom. It transmits a
strong beam of light through a transparcncy and onto a screen
behind the instructor who is at the front of the room facing his
class (see Wittich & Schuller, 1962: 337).

The overhead projector can be used in the teaching process.
[t can greatly enhance the teacher's presentation if it is used
correctly. It is very easy to use and can accommodate large
ctasses .The English teachers in particular should use this
cquipment in their classes dunng the teaching process. The

overhead projector, however, is designed to allow the teacher to
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project an image while facing the students. The image may be a
picture or graphic notes indicating the points the tcacher 1s using
or longer texts that the teacher wants to read aloud .Whenever
vou use an (OHT), the attention of the students will be divided
between the teacher and the image. A few points to be followed
are the following:

1- The teacher has to make sure thai the image can be scen by
all the class; The teacher can go if possible to the class in
advance and check whether everything on the OHTSs can be read
from the back of the classroom.

2- The teacher has to make sure that the projector is in a
convenient position: The teacher has to decide where he wants
to stand and when to speak and then the position of the projector
where he can get it easily. This will be on the side of the
teacher's body that he normally uses for writing.

3- The teacher has also 10 keep his slides in a pile next to the
projector and put them back, in order, in another pile as he takes
them oft the projector.

4- During presentation, the teacher has to avoid locking at the
projected image and the transparency on the projector It is a
pood idea to print out his slides on paper to keep with his notes,
so he can refer to them while he is speaking,.

5- [f the tcacher wants to draw the attention of the students to a
point on (QHT), he can put pen on top of it and leave it pointing

at the point he wants to draw attention to (see Meskill, 2005:47).
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The overhead transparency projector helps the teacher to
show interesting rcading material to the students while he is
facing them. Ll-Araby (1974 106) stresses the importance of
using the overhcad projector In reading when he says: “A
written or drawn material can be projected onto various details
and helps to explain difficult words while maintaining your
position facing the class”. One of the merits of the overhead
projector is that 1t makes possible for the teacher 10 prepare &
great deal of writien work long before the class begins. Writing
on the board is lime-consuming. When the teacher turns his
back on the class for a long period of time, this can make for
disciplinary problems. A lot of students will lose interest in what
the teacher is writing .When the teacher prepares his material on
the transparent ro}l before the class time , he can show the
material for reading silently or aloud . and discuss its content
with the class .The use of the overhead projector is an
improvemeni on simple talk and chalk . Class time is saved
because all the points have been prepared beforehand. Oral
discussion accompanies and reinforces visual stimuli. The use of
colour, sketches, capitalization and arrangement of items to
cmphasize points which can show relationships between parts of
the prescniation. The students c¢an still take notes and read
printed material because minimal darkening is required
Therefore, the overhead projector can be substituted by a

blackboard very casily because the latter is a rraditional item
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and is not alwavs the ideal presentation medium (cf. El-Arabv,
1974:110),

The teacher of English as a foreign language should be
familiar with the nature of reading skill. the technigues used in
the improvement of the reading the mechanical and home-made
aids useful in reinforcing this skill as well as the other skills ;
histening , speaking and writing .

Ei-Araby (1974:106) points out "The overhead transparency
projector enables vou to show interesting reading materials w0

the class while you arc facing them",

3.3.4. The Flash Cards:

[Flash cards are considered as one of the traditional visual
aids which are used in the teaching —learning process .Haas &
Packer (1964:107) point out that "It is said that lightning never
strikes twice in the same place, but instructors can strike
repeatedly at the understanding of students by the us.c of flash
cards". Flash cards are pieces of card board or hard paper on
which word(s), phrase(s), and cven sentence(s) are written or
picture(s) are drawn. They can be shown to the class at anv time.
Flash cards are used to help students read words, phrases,
sentences without analyzing them into syllables or letters .The
teacher can control time of showing cach card by making it
shorter as the learners progress. Flash cards can also be used 1o

enrich vocabulary, practise points of grammar. Simple drawings



on the flash-cards clarify the meaning and attract the aitention of
the students (see El-Araby, 1974:90).

1Sa{:hdeva (1992) mentions a number of purposes for
effective and successful use of flash cards:-
|- Word Recognition: - The learners have to recognize what is
written on the tlash card.
2. Team Competition: - The class may be divided into two
tcams. The flash card can be shown to cach team .Each team is
asked to read it out as quickly as possible.
3- Teaching in Speaking:- Some flash cards can include some
questions .The students are asked 10 answer those questions.
4- Teaching Writing: - Flash cards can be used to improve the
students’ hand writing (sce Sachdeva, 1992; 244).

A creative teacher can find many ways to improve the
students' ability to read with the help of the flash cards .El-
Araby suggests some points for using flash-cards in reading.

{- Question-Answer Cards:

The teacher has to prepare cards cqual in number to the
students in the class. Questions are on one sidc and answers are
on the other .The teacher has to ask one student to read aloud the
first question .The rest of the ctass look for the answer for that
question . The students who find the answer first may choosc onc
of his question to the class . This kind of flash card encourages

sight-reading, recognition and understanding f there are any



new words on the card, this can also encourage vocabulary
enrichment and practice of grammar,
2- Completion Cards:- ‘

One side of the card contains the first part of a sentence and
the other part contains the rest. The teacher has to ask onc
student to read the first part and the rest of the students to look
for a suitable completion. Students who succeed in finding the
correct answers are asked to read aloud the first part of the
sentence they have.

3- Vocabulary Cards:-

One side of the flash card contains a drawing ot an action or
object, while the other part includes sentences describing the
actions or the objects. The teacher has to ask one student to read
the description and allow the rest of the students to find out the
corresponding drawing. Afier the students match the cards
correctly, the teacher can ask individual students to describe the
drawings in their own words.

4- Matching Cards: -

The teacher can prepare two sets of cards, onc in flash card
size and an identical duplication in reading-card size .The
students with identical card should stand up and read what is
written on theirs, while the teacher is showing one flash-card.
This practice will be more interesting to the students if the

sentences tell a storv or describe an event. Also Sachdeva

emphasizes that the flash cards can serve the purpose of maich
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cards .Thev are displayed on the flannel board .The students
watch them carcfully, then they are asked to match them
correctly (see Sachdeva, 1992: 244).

5. Real-life Cards:-

These kinds of flash cards include smali-scale pictures of
real life written forms such as cheques, timetables, class
schedules, application form, calendars ...ctc.  They help
students read what they are likely to meet when they go to an
English speaking-country or apply for a job there (see il-Araby,
1974:92)

Haas and Packer (1964) give some models of using the
flash cards in teaching English .Many errors in the use of
English may be avoided by planned instruction. The following
are some of these models.

(1) — Adjectives and Adverbs:-

THE CUSTOMER WALKED
(SLOW ,SLOWLY } UP THE
STEPS.

(2)- Was and Were:-

- YOUOUT YESTERDAY? |

(3) — Savs and Said:-

SHE ALWAYS ----------- "GOOD
MORNING" THE MINUTE SHE
ENTERS THE DEPARTMENT.

(4)- Don't and Doesn't:-
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JANE LOOKS WELL
IN THAT HAT .---------
SHI,

(5)- Double Negatives:-

YOU AREN'T NOWHERE
NEAR THE ELEVATOR

The use of the fash cards is very effective in such cases (see
Haas and Packer, 1964:111 -112).

Another model is given by El-Araby {1974:93) for using the

lash cards in teaching English in the following:-

Mr. Ali Mustafa March 2™, 1974

Pay to the order of University Bookshep L.E. 4.00
Four Eayptian pounds.

The Arab Bank Al Mustala
Cairo Eoypt

The teacher has to hand out the class the cards with the
drawings of a cheque on them .Then he can ask the students the
following questions:-

When was the cheque written?
Who has written the cheque?
Which bank can it be cashed from?

Iho will cash the cheque? ..etc. {ibid).
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Next, the teacher asks individuals 1o write cheques similar
to the one above, and allow them to show on the black board

what their cheques look like (see El-Araby, 1974: 93).

3.4. Audiovisual Aids:
These include; The Computer and the Video.
3.4.1. The Computer:-

Computers and projectors appear in classroom as standard
equipment to augment instruction. Harmer (1998: 178) says "the
range of uses for computers in English teaching language is
growing all the time, even as you read this!”

However, most teachers may have never used this
equipment or have difficulty incorporating this technology into
their lessens. This is because they are not sure about how to
utilize these presentation tools or how these tools impact
students learning .Computers should be used as a language tool,
Jones and Fortescue cited in Mohammed (2002:21) say: “The
computer's advantage lies in its clarity and attractiveness of
presentation, its games-manager role, its availability ai all hours,.
and its flexibility in catering for the preferences of different
users.”

The teacher can use computer programmes to model the
wriling process. For example the writers use programs like

Microsoft PowerPoint or inspiration to organize their ideas.
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They can transfer these ideas 1o paragraph form using a
programime like Microsoft Word.

In the classroom, the teacher can use the computer and
projector to demonstrate this process to students, by using
graphic organizers; he can guide the class discussion and record
the students’ ideas.

The students feel validated since their ideas are being
recorded. Once the information is saved in a document, the class
can repeatedly revisit this document later .The teacher can also
demonstrate how to transfer this collected information into
organized paragraph The students will see how (o create,
organize, and write their own essays using computer
prograrmmes.

Computers can be used in teaching pronunciation when the
learners arc exposed 1o the native speakers’ performance
throngh thc songs. During the singing of a song, students
practice word pronunciation. Depending on the lyrics of the
seng. the class can create movements to help illustrate the
meaning of certain vocabulary words. The illustrations can also
help reinforce the movements. [n the example, the teacher
incorporates signs from American Sign Language to emphasize

the days of the week that appear in the song (sce Internct 4),

There are various programmes which can be used
effectively and productively in teaching lfistening, pronunciation,

intonation ete. A tvpical lesson which focuses on how intonation
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affects understanding and production could begin by asking
students various questions using different intonations to receive

various responses based on a sentence written on the board.

lzxamples:

IWhen did Tom drink five cups of coffee?

Tom drank five cups of coffee this morning.

Who drank five cups aof coffee this morning?

Tom drank five cups of caffee this morning.

How many cups of coffee did Tom drink this morning?

Tom drank five cups of coffee this morning {Intemct 5).

Students inductively learn the importance of intonation in

this exercise .This can be followed by a discussion of the
importance of intonation. As a follow up to this exercise,
students can be given a standard response and a varicty of
questions to be asked for that response. Students can practise
responding with the correct intonation. The teacher can walk
about the room controlling the students' responses. This exercise
can be further improved by adding the recording c¢lement -

provided by the computer. By recording the voice students can

compare their pronunciation with a target pronunciation (ibid).

Teachers can demenstrate how to use compuier programmes

in ¢classroom presentations in cases such as:-

I-Daily Journal Writing
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2-Grammar Lesson
3-Cloze/ Fill-In-The-Blank Activities
4-Fssey Writing
At the same time the teachers use this technology to lead
ctassroom acuvitics; students are able to observe how the
teacher uses the software. These observations of course will

only give students conlidence in their own computer use.

(Meskill, 2005:46)

3.4.2. The Video:-

Videotape recorders are traditionaliy used to present visual
and listening materials 10 students. Thev are also wonderful
props that make the stndents become more playful with the
learning process and involve them at a deeper level. John
(1999:96) savs that “Idcally, the inspiration that the video can
generate tends to promote not only language learning, but
acquisition of insights ". 'Fo some teachers videotape is merelv a
glorified version of audiotape, and the video in class is just
listcning with picture. As Singh & Sunarshan (1996:6) put it "As
with audio recorders, a video-cassette player in school gives
more flexibility to the teachers in their use of broadeast
materials". The video-recorder can provide sound and, the
vidco-tape is very much like a tape recorder. The equipment can

replay parts of any programme as often as desired [ This feature
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allows both teachers and students the opportunity 1o analyze
their performance.

Harmer (1998:108) states that "Video is richer than audio
tape. Speakers can be seen . Their body movements give clues as
to meaning, so do the clothes they wear, their location ctc.
Background information can be filled in visually ™.

The teacher should choose video material according 1o the
level and interest of the swdents .If the teacher makes the
material too difficult or too easy, the students will not be
motivated. If the content has nothing to do with the students’
interest, it may fail to engage them.

Harmer points cut that there are many special technigues for
using videos which inciude:

1- Play video without sound

The teacher and students together discuss what they are
seeing, what it reveals to them then they can guess what the
characters are actually saying. Once students have predicted the
speech or the conversation, the tcacher rewinds the video and,
plays it again with sound. Afier that they check whether they
were correct or not.

2- Playing the tape but covering the picture:-

This reverses the previous procedure. In this technique the

students will listen to the video with the picture covered. While

the students listen, they attempt lo guess where the speakers are,

what they look like, what is going on...etc. When they have
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predicted, they can then listen again and this time with the visual
1mages.
3- Freezing the picture:-

In this technique, the teacher pauses the picture for a while
and asks the students to predict what 1s going 10 happen next.
4- Dividing the class in half:-

The class is divided inlto two groups; one group faces the
screen . The other group sit with their backs to it . The first group
describe the visual images 1o the second group and vice versa
(see FHlarmer, 1998:109),

Alse he has suggested some reasons why the video can add
a special, extra dimension to the learning experience:-

I- Secing language —in-use:-

Onc of the main merits of video 1s that students do not just
hear language .The teacher as well as the students can observe
how intonation can match facial expression.

2- Cross-cultural awareness:- |

The video can allow the students to look at situations even
out of the classroom. The video is also of great value in giving
students a chance to sc¢ such things as what kinds of food
people cat in other countries, and what thev wear.
3- Motivation:-

Most students show an increased level of interest when they
have a chance to sec language in use as well as hear it {cf,
Harmer, 1998:109)



3.5. Language Laboratory

The best way 0 learn a language is by communication with
the speakers of that language. Living in a country where English
is rarcly used in communication is not helpful for language
learners. Therefore the language laboratory (henceforth, L Lab)
ts an artificial environment that helps students to be exposed (o
that language and master it. It is the environment which makes
language learners listen and speak the language they are
learning.

The L Lab is a very essential aid in teaching any foreign
language. Many books discuss the [L Lab and its importance.
Scholars have different views about the LL Lab. The majority
agree that the I Lab is one of the necessities not accessorics in
the teaching-leamming process. Sachdeva (1992:249) goes further
ta suggest that "Technological aids in language teaching are the
major force today, and among these aids, the language
laboratory occupies the most prominent place ".The language
laboratory occupics a unique and an important place in the
teaching- !earning process. With the progress and advancement
in the fields of various sciences, languages also took a hint from
them, that like any sciences having their individual laboratories,
languages also have their own laboratories (see Kohi,
2000:208). Haves cited in Sachdeva (1992:249 ) states that :

"A language laboratory is a classroom containing equipment
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,designed and arranged to make foreign language learning more
effective than is usually possible without it" .

‘The L. Lab is a special room designed, equipped and used
lor learning and teaching forcign language with the aid of
electronic instruments. The purpose of the equipment is to
cnable the students to hear the target material with clarity and
high fidelity (cf. Stack, 1969:3).

Any language laboratory has between ten to twenty booths.
ach equipped with a tape-deck, headphones, microphone, and
nowadays computers, According to Turner (1968: xi) "... a
group of linked recorders in each language classroom is useful "
An L Lab is a study room cquipped with electronic sound
reproduction devices that enable the learner to hear model
pronunciation of the target language and record their own voices
as they engage in pattern drills. El-Araby (1974 1R) argues that
“... the language laboratory has become the most effective and
most expensive aid for teaching the aural aspects of language”
.Most laboratories provide a master control board that permits
the teacher to listen to and correct any student individually.
Cable (1972: 71) says that "the language laboratory is in effect a
battery of tape recorders, up to a total of about thirty, cach
linked to a control panel operated by the teacher ", El-Araby
(1974: 19) gives a brief description of the L Lab when he savs:

The language laboratory is classroom equipped
with tape recorders for listening and recording.
Usually there is a control desk for the teacher,
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from where he can send programs to individual
students and listen to their performance.

The teaching by L Lab can be supplied with other items

such as vidco tape recorder, an audiovisual camera, and
overhead projector. Harmer (1998:142) points out "... in many
self access centres or SACs there are audiotape machine ,video,
and computers which perform some of the functions of a
language laboratory , giving the students opportunitics for both
extensive and intensive listening and reading”,
In ancther place of his book, Harmer {2001:124) explains how
much the equipped laboratories arc needed. Generally,
laboratories equipped with computers for each booth can allow
tcachers 1o read what his students are writing and make
correction individually either talking to them or by using the
editing facitity attached to their word-processing package.

There are three basic characteristics which make the L Lab
unique and marked out from other learning resources. The
characteristics mentioned by Harmer (2001) include:

1- Double Track: This design helps the students to listen to one
track on their tapes and record on another. Hence they can listen
back to what they themselves say into the microphone which is,
of course, attached 1o their headset.

2- Teacher Access: - Apart from the separate fanguage booths,

laboratories have a master control board ( console } for a teacher



who can listen to individual students , and also talk with one
student at a time by using microphones and headsets .

3- Different modes: - From his own board, the teacher can
decide whether or not to have all the students working at the
same time because they are all Listening to one master tape {cf.
Flarmer ,2001:142}).

Any teaching aids can be effective only in the hands of an
expericnced teacher who knows how 1o make the best use of
them, otherwise they cannot be effective, The | Lab is one of
them. Hence language tcachers must analyze the aims of the
language programme, and then they can decide the best way a
laboratory can be helpful. LEl-Araby (1974) states some points
which can help in foreign language learning. These include
{- The learncr hears and speaks the target language whenever he
is in the laboratory. Since the English language is considered as
a foreign language in all Arab countries and Libya is one of
them, the only time the learner is in contact with that language is
during the lesson. El-Araby (1974:24) refers to this point when
he says:

. Language laboratories offer opportunities for
students to practice understanding the language as
spoken by native speakers. to 1mitate native
speakers' pronunciation and to practice palterns
acceptable to native speakers.

2. Besides hearing the teachers, the students practise listening

and understanding other voices. After a period of time students



get used to their teacher's voice and can understand it casily. in
every day communication, students will. hear many different
vnices; from different sources. The language laboratory prepares
them for such experience.

3- Somc students feel shy Lo speak out in front of others for fear
of making mistakes. Adult students are very sensitive 1o
criticism by the teacher or by their colleagues. In L Labs, cach
student has his own booth that separates him’ from the other
students. Only the teacher can hear what the student is saving.
Thus, shy students are encouraged to speak out.

4- The target materials or the master voice on the tape can be
repeated again and again without getting angry or bored with the
students. Teachers sometimes feel tired or impatient to do that
many times.

5- In the L Lab only correct language patterns are heard. The
only mistakes the student hears are his own.

G- The recording equipment and the active headphones can help
the student to hear his own voice as it sounds to others. llence,
the student can judge his performance better if he hears his
voice as others do. -
7- An effective wav of testing and evaluating the students’
speaking ability is provided by the L. Lab. Once the voice is
recorded on tape more than one teacher can judge and analyze it

(sec El-Araby, 1974: 23-24).
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In addition to El-Araby's points concening the benefit of
the L. i.ab which have just been mentioned. Kohli (2000:208)
refers to other benefits of the [ Lab:
|- A tcacher can explain to sceveral students the intricacies of
pronunciation with this aid. ¢ does not have to provide models
of voice himself, as he now owns various voices, in the master
tapes.

2- The amount of practice for students has considerably
increased. Tn normal classroom, so many students cannot have
s0 many experiments, with their own voices,

3- They can have self-correction as a device with 1. Lab. The
teacher is only an initiator and the rest is carried out, within his
direction.

4- With the ever increasing needs of mass education, we can
have a good number of language experts, available for our
schools, almost every year.

[. Lab programmes or materials for aural comprehension
can help students recognize the seunds of the foreign language.
They should help them as micans of understanding words,
phrases, clauses, and sentences, Such material should be
carclully prepared. The tcacher has to correct any incorrect
materials before the students hear them. Ll-Araby (1974)
suggests some effective and helpful points in preparing a good

tape {or aural comprehension.



I- No sound should be presented alone. The smallest context in
which.a sound should occur is a meaningful word. Meaningless
svllables are to be avoided.

2- Recognition is the first step in comprehension. Initially, the
teacher should make sure 1o the best of his ability that his
students recognize the sounds of the target language. Then he
can introduce the sound distinctions,

3- No new sounds are to be introduced for the first time in the L
Lab. Practice should start only after the students have learned
the sounds in the class.

4- Recording more than one voice can help the students to be
exposed to different people in real life situations including
recording voices of old people, yvoung peopte, and children.
These can serve such purposes.

5- In the beginning of recognition drills, confusing sounds
should not be introduced. When the students have enough
practice with such sounds, then they can be introduced.

6- The teacher has to vary or change the kind of drill he presents
to the class. Concentration on one simple sound, recognition,

becomes tiring 1o the students (sce El-Araby, 1974: 26).

3.5.1. Types of L Lab:-

‘There are three main types of L. Lab; audio-passive, where
the learners only listen audio-active where the learners listen

and respond orally, and audio-active recorder which is better
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and most common nowadavs, where cach student has his own
section. Ie can listen. speak, respond and answer the questions
from the master board. These three tvpes will be discussed in
more detail below:

3.5.1. a. Audio-passive: - In this type, the students only listen
and/or do something else other than speaking. El-Araby
(1974:20) says that "This is the simplest kind of language
laboratory, sometimes called "The Listening Lab". This type
consists of a master or central 1ape, cassctte recorder which 13
connected with a number of headphones. "It consists of a tape
recorder or a recorder-player wired 1o students' desk. At every
student-station, there is a pair ol headphones and a volume
control to amplify or reduce the sound "(ibid). The main purposc
of this kind is to be used for aural comprehension and dictation.
However, the students listen to a passage or a story from the
master tape and answer writien questions o show how much
they have undersiood.

3.5.1. b. Audio-Active: Tn this type of L. Lab, the students may
listen and respond orally. They listen to their response through
the headphones. El-Araby (1974:21) calls this type "Listening-
Respond Lab”. It consists of a control centre where the teacher
sends recorded programmes to individual students' headsets. At
each  studeni-station, there are  hcadphone-microphone
combinations, a volume control and an amplifier. The teacher

also can monitor the studenis’ responses and speak to them, or
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record samples of their responses .When the teacher speaks into
the microphones, the students can hear him through their own
headsets. Moreover, the students can listen to their own voice
exaclly as it sounds to their own voice exactly as it sounds to
othcrs. Of course, any mistakes can be noticed and then avorded.
I. Lab can be used for both listening and speaking practice (see
El-Araby, 1974).
3.5.1. ¢. Audio-Active Recorder:-Each student has his own
tape-cassette recorder and his own headset. Each student-
position is equipped with a recorder, a microphone, a pair of
headphones, and controls for different operation of recorder.
Each student listens through headphones to the lessons from the
master board. He answers questions, spcaks into  his
microphones, and hears his voice through his headphones. The
students listen to the master recording on ong ¢channel, then they
respond and their responses are recorded on the other. "The
programme from the console (the master) and the students
responses are simultancously recorded on the student's machine
"(ibid).
3.6. Conclusion

This chapter has dealt with the common tvpes of
audiovisual aids which are widely exploited in the classrocom
whether by the teachers or their students .The teaching aids

which have been dealt with are the audio aids ; the tape

recorder and radio , visual aids ; the blackboard , pictures
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.overhead projectors , and flash cards . and the audiovisuatl aids ;
computers ,video tapes, and language laboratories .English
teachers as well as their students should be familiar with these
teaching aids and how to use them effectively in the teaching-
learning  process . Since English iy considered as a foreign
language in Libya, exposing our students to this language by
using these aids in the classroom will be very helpful. The use
of such  teaching-aids can help the process of acquiring the
language skills; listening, speaking, reading. and writing easily.
Nowadays, computers and overhead projectors are more
widely used in the classroom llowever, although some of the
other teaching aids such as the blackboard, and pictures are
among the traditional teaching-aids, no onc can imagine the

classroom without them.
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CHAPTER FOUR

Practical Part

4.1. Introduction:-

The previous chapier has dealt with the common types of
audiovisual aids and their use and tmportance in the teaching-
learning process. This chapter will be concerned with the
practical part of this study. The methods used in this study to
gather data is a questionnaire and a test.

The data of this study are obtained from three main sources:
the teachers’ questionnaire, the students' questionnaire and
testing. The purpose of the two questionnaires is to obtain some
information about the use, the effectiveness, and the availability
of teaching aids in Secondary Schools in the city of Sirte. Also
to know the background of the teachers and the students of
Secondary Schools about tecaching aids. Nunan (1992:143)

points out that questionnaires are

refatively popular and atiractive means of
collecting data. They enable the researcher 10
collect data in fields setting. and the dala
themselves are more amcnable to qualification
than discursive data such as free-from fields,
participant observers’ journal, and the transcripts

of oral language.



4.2. Students’ Questionnaire

The students’ questionnaire ¢mploved in this studyv i3
designed to include nineteen questions. Some questions have the
same answer; agree, partially agree and, disagree and some
have yes/no answers, In order (0 make this questionnaire as
relinble as possible, it is preceded by some instructions to the
students who are given the optional 1o write their names or not.
Moreover the questionnaire was given to the students in their
classes during the lesson. The present researcher had to translate
some difficult questions. This is done to encourage the students’
co-operation and to get answers that are as ¢lose as possible to
the reality. Some questions were transiated for the students in
order to make the questionnaire understandable. The number of
students 1s randomly selected. The questionnaire is distributed to
sixty students from different secondary schools in the city of
Sirte. Fifty-five of these students are females and five are males,
The years of learning English are between 5-7 vears; students
have studied English for three years at Preparatory level and
four years at Secondary level, Besides, it should be noted that
some students are still in the 2™ and 3™ vears of secondary level
(i.c. the questionnaire is distributed to fifteen students in the 2™
vear, fifteen students in the 3™ vear, and thirty students in the 4®
year of Sccondary Schools). All of the students arc studying

English in the Specialized Secondary School stage.



4.2.1..‘-\nul}*sis of the Students’ Questionnaire

The data collected were classified and presented in the form
of tables, Each table presented a question, Then each table
followed the analysis and the summary ot the results obtained.
Q1- Memorizing is easier when teaching aids are used.

This question aims to find out the role of teaching aids in the
students’ community and whether it helps to improve
memorizing skills.

Forty-nine of the students {81.7 %) agree that memorizing
Is casicr with teaching aids, and nine students (15%) partially
agree, whereas only two (3.3%) students disagree,

By looking at the results presented in the table, we can
recognize that teaching aids help in memorizing. Therefore, this
leads us to say that teaching aids can be effective in such

situations,

Partially agree mgc%

——

Agree

G|
No. of studenus | 49 9 2
“.I’Ercentage% | 51.7% 15% 3.3%

Table One
Q2- Learning things becomes casicr through teaching aids.
This question attempts to find out how teaching aids would

help the students in their learning process.
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From Table Two, it can be seen that students feel that the
teaching aids can make the learning process easier. Fifty two
students (86 %) agree, three students (5%) partially agree,

whereas, five students (9%) disagree.

|

"No. of Students l 3 3 ‘
. Percentage % l 6% 5% . 9% !

Partially agree

A —

6ptmns Disagree

‘ Agree

Table Two

Q3- The abstract ideas are shown concrete with teaching
aicls,

The understanding of the topics would be made easier by
tcaching aids. This is the purpose behind the question, Thirty-
five students (58.3%) feel that understanding objects would be
casy by teaching aids, whereas fourteen students (23.3%) are
not sure whether teaching aids can make understanding objects
casier with teaching aids. And the rest eleven students (18.4%)

di:-;:lgrec.
_ - “

Options - Agree | Partially agree Disagree ‘
|
| No. of students I! 35 14 1 |
| Percentage % l 58.3% 23.3% 18.4%

Table Three
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Q4- Teaching aids make dircet contact possible with what is

learnt.

This question attempts to find out if the teaching aids help

students internalize the subject which they have learnt.

Most of the students, forty-six (76.7%) feel that teaching aids

can make students familiar with what they are learning and

cleven students (18.3%) partially agree, whereas only three

students (5.0%) disagree. Hence teaching aids help students

comprehend the topics which are not familiar with them.

| Options : Agree I Partially agree | Disagree ||
S —— — |
| No. of students |; 46 11 3 '

r—— . ! - |
| Percentage % ' 76.7% 18.3% 5% ‘

Table Four

1
\

Q5 -Teaching aids make the far objects appear nearer.

Teaching aids can help students to understand the topics

which they feel that are not common to them. This is the
conerete idea of the above question. |

It can be seen from Table Five that forty-ninc students
(81.7%) agree that by the exposure to English through
teaching aids, the whole world can be available in the
classroom. Two students (3.3%) do not agree about this
notion and nine students (15%) partially agree.

From Table Five, we can sce that teaching aids provide

the information and facts of the world, Students feel that
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teaching aids help them explore the comers of the truth in the
universe; so that, students can expand their knowledge. Their

exposure to the world would be achieved by teaching aids.

Options Ir}\gre_t, Partially agree | Disagree \
( Nu(:f students | 4% 9 2

!— e —

Percentage% | 81.7% 15% 3.3%
Table Five

Q6- Visual aids help students see and learn,

The question enquires to seck out the importance of visual
aids in the learning process.

The majority of the students, fiftv-two (86.7%) feel that
visual aids can play a positive role in the learning process, five
students (8.3%) partially agree while only three students (5%)
disagrec, This means that teaching aids help the students to sce
and learn which make the leamning process more effective and
active.

Opuons l Agree | Partially agree

No. of students | 5 3

Percentage % 36.7% 8.3% 5% I
e e— —————————————

——
Disagree

_—I
oo ]

Table Six
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Q7- Audio aids help students to listen and imitate.

'I:he learning process moves fast when the subject is
followed and imitated, The purpose of this task is to find out
that whether the audio aids fultill the aspirations of the students
or not,

Most of the students, fifly-two (86.7%) agree that audio
aids help the students to listen and imitate the accuratc
pronunciation, and five students (8.3%) partially agree.
Whereas onty three (5%) disagree that the audio aids do not

fulfill the aspiration of the students.

‘ T o . ]
l' " No. of students I 52 5 3
o Percentage % h_l. 86.7%

Disagree

Partially agree

Table Seven

Q8- You like the English class because vour teacher uses 2
lot of teaching aids.

The teaching aids will create more interest in the language.
It they are used by tcachers, students improve their interest in
the learning process.

FForty-six of the students {(76.7%) do not like the English
class because their teachers use only few equipments; the
traditional ones like (board, course-book), eleven students

(18.3%) partially agree. Whereas only three students (5%) like
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their English class because their teachers use different teaching
aids in the classroom. By looking at the results, we can easily
find out that there is a shortage in the use of teaching aids in the

classroom in secondary schoels in Sirte.

Options |Agree_ Partially agree - —Disagree N '
8 46
18.3% 76.7%

Table Eight

Q9- Secing things and projected material which are
presented by teaching aids in the classroom is interesting.

Some teaching aids crcate an enthusiasm in students. Do
teaching aids make students feel interesied? This question iries
to trace out that purpose,

From Table Nine below, it can be scen that thirty-three
students (55 %) feel that teaching aids create an enthusiasm in
the class and make them creative and active. Ten students
(16.7%) partially agree, whereas seventeen students (28.3%)
disagree and feel that seeing things which are presenied by

teaching in the class are not interesting.

Disagree

Options Partially agree

17

No. of students 33 10

16.7% 28.3%

Table Nine
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Q10- Lessons like poems taught with teaching aids remain
longer in memory.

[;oelr}' will remain longer in the memory when it is
explained by objects. The complexities of the poctic verses
would be made easier by teaching aids. What do students feel on
this matter? Do teaching aids make any impact on them when
they are taught a poem by using aids? This question trigs to {ind
out the role of teaching aids in teaching different subjects.

Sixteen students {26.7%) feel that lessons like poems can be
taught by using teaching aids and such lessons will remain
longer in the mind and twenty-seven {45%) partially agree
whilc the rest seventeen students 28.3% disagree and feel that
lessons like those teaching poems do not require any teaching
aids.

Consequently, this leads us to think that teaching aids are
not used in such situations and also lessons like those teaching
poems arc neglected and students  do not know that poems can

be understood well if they are taught by using tcaching aids or

not .

| Options I—Agfeé_ "~ Disagree I

No. of students 16 27 17

Partially agree

J

_P_e{éeEaTgé%ji 26.7%

Table Ten
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Q11-Lessons in which poems are taught with the help of
teaching aids are more enjovable.

The appreciation of the literary genres would be more
effective if tcaching aids arc used. Do teaching aids make
students appreciate the poem? This question aims to find out the
use of aids to improve the reception of students.

The results in Table Eleven show that twentv-seven
students (45%} do not know whether teaching aids are helpful in
teaching lessons like poems and make them more enjoyable and
seventeen students (28.3%) agree about this concept. Whereas
sixteen students (26.7%) scee that lessons like poems taught with

teaching aids are not interesting or enjovable.

'[ -O_pti{}ns ?ﬁgreé P_ﬁ'::f-i'é]ly agree Disagree .
| No_of students | 17 27 16 |

—

5 Péfé::ntage % 128.3% 45% 26.7% J
S II

Table Eleven

Q12- Lessons like poems taught with teaching aids spoil
their nature.

This question is contrary to the previous question. As
mentioned above, the poetic characters and possibilities of
various meanings of the particular poem would be missed, if we
give a stereo- typed rne.aning by using teaching aids. This
question attempts to find out the different 6pinions on this

malter.
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Thirty students (50%) disagree that 1caching aids can spoil
the nature of lessens like poems and eighteen students (30%)

partially agree, whereas only twelve students (20%) feel that

teaching can work negatively,

) Options B -J;kgj'ge_ Paniaflyhaéf'?“ i Disagree l
I*___

No. of students J 12 18 30

 Percentage % - 20% 30 % 50%

Table Twelve

Q13-Spoken English can  be cffectively practised in
Language Laboratories.

This question aims to find how a particular subject can be
effectively taught in Language Laboratories (Henceforth L
Labs) where tcaching aids are used frequently.

The majority of the students, forty-seven (76.7%) agree that
spoken language can be pracitsed effectively in L Labs and
¢leven students (17.3%) partially agree, whereas onlv two
students (3.7%) disagree. It is clear that students have been
involved in L Labs and they know that L. Labs are the ideal

place to practise the language.

]’M’ﬂ]}r ngGL Disagrcém_" e
" No. of st students . 47 s >

Percentage % | 78.33% 18.34% 3, ;

Iable Thirteen

e
! Options

LY ]
LN ]




Ql4- Efficiency in spoken English can be attained even
outside L Labs,

Can spoken language be improved in the every day life
situation? This question aims at finding out whether students
improve their oral skills outstde the classroom?

Most of the students, forty-five (75%) feel that the
efficicncy in spoken English can be attained even outside the L
Labs, and nine students (15%) partially agree, while six
students (10%) teel that efficiency can be attained only inside [

I.abs.

I Options lrglg

Nﬂl of students I 9 &

F__Percentage% l?iﬂ% 15% 10%

Partially agree Disagree

Table Fourteen

Q15-1. Labs help students to imitate the standard
pronunciation,

L. Labs are considered as a major teaching aid of teaching
for improving pronunciation. This question checks the different
uses of teaching aids. L Labs offer the practical usage of the
language. What do students feel? Do they have opinion that
learning Inglish in I. Labs is active? This is the notion which

hes behind this question,
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Out of sixty, forty-seven students (78.3%) agree that the L
l.abs help to imitate the standard pronunciation by lisiening to
some conversations presented by native speakers through
cassettes, c¢leven students (18.4%) partially agree about this
notion, and only two students (3.3%) disagree.

Therefore, without doubt, we can say that students who
have been exposed to L Labs and fecl that such lL.abs can be
effective aids in the leaming process and help the students in

gaining the accurate pronunciation.

~ Options "“[mgm—mﬁg agree | Disagree

No. of students 47 11 2

i

Percentage % I 78.3%

Q16- Audio-visual aids are essential in a good teaching-

Table Fifieen

learning process.

The audio and visual aids have become neeessary in both
teaching and Jearning processes. The gist of this question is to
know what students feel in general about teaching aids in
educational activities. The majority of the students, {ifiv-two
students (86.7%) feel that the audio-visual aids are wvery
important in a good svstem of the teaching-learning process,
five students (8.3%) partially agree, whereas onlv three

students {5%) disagree.
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I Options - Agree | Partially agree Disagree

'Nd.ofstiiﬂenls - 52 5 3

H

Percentage %% 86.7% 8.3% 5%

Table Sixteen

Q17- Computers are very important nowadavs even at
home.

Contemporary life requires the presence of computers.
Computers have become inevitable today. By keeping in mind
that thc computer is one of the main sources of teaching aids,
this question attempts to check the various ideas.

Out of the total number, fiftv-two students {(86.7%) feel that
computers are very imporiani not ¢nly in the classroom as
teaching aids but also at home, Five students (8.3%) partially
agree, while three students (5%) disagree that compulers are

very important devices even at home.

Options Agree _Partiaﬁgrﬁree Disagree |
rNo of students :
|

32 5 3

" Percentage % | 86.7% 8.3% 5%

* T

Table Seventeen

Q18- Do you like fo listen to English songs?
The media can play a very esseatial role in learning and

improving language proficiency. The popular culture plays a

Th



main role {oday. In this wayv, do students like to listen to English
songs in order to improve their language skills?

Out of sixty students, forty-one (68.3) sav that they listen to
English songs, whereas, nineteen (31.7) sav they do not listen to

English music.

Options |
[ No. of students | 41 19
| Percentage % | 68.3% 31.7%

Table Eighteen

[9- Do you watch some educational programmes on
television?

The powerful media-television telecasts some educational
programmes. Does it make any stimulation in the students'
community? 52 students (86.7%) watch some cducational
programmes on television, while cight (13.7%) do not watch

any cducational programmes on Television.

S 6ptiun5

' No. of students

Percentage %o

f

Table Nineteen
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4.3. Teacher's Questionnaire

The teachers’ questionnaire includes thirtv-two questions for
the purpose of geiting information about using teaching aids
insidc the classroom, and also to find out the reasons behind the
lack of use of teaching aids in English language teaching in
Secondary Schools in Sirte,

The majority of questions have the same required answers;

agree, partially agree, disagree, only two questions carry the
sam¢ answer; yes/no responses, ‘The questions are carcfully
prepared to cover all points that may cause difficulties in the use
of teaching aids.
In order to make this questionnaire as reliable as possible, it was
preceded by some instructions 1o the teachers who were given
the option to write their names. This was done 1o encourage the
teachers' co-operation and 10 get answers that are as close as
possible to reality. They were asked to provide some
information about their expericnce in teaching, their sex (male
or female), and their age.

The number of the teachers was randomly selected. They
were twenty teachers from different secondary schools. Fifteen
of these teachers were females and five were males, Their ages
ranged from twenty-four to forty. All of them were graduates
from different Libyan universities which meant they held BAs

in English.
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4.3.1. Analysis of the Teachers' Questionnaire
The data coliected were classified and presented in the form
of tables. Each table presented a question and it was also given a
nuniber and a titlc.
Q1-Mere talking by teachers is not teaching,

Talking, of course, is a primary ool in the teaching and
learning process. But talking does not fulfill the students'
needs. This question aims at finding the opinions of the
teachers on this issug.

The majority of the teachers, fifteen teachers (75%)
agree that talking 1s not teaching and itself can not make the
teaching process more effective and three teachers (15%)
partially agree, whercas two teachers (10%) agree that mere

talking can make the learning-teaching process successful,

(Onptions I Agree | Partially agree Disagree

2

Ii No. of teachers | 3
Percentage % | 75% 13% 10% H

Table Twenty

Q2-Tcaching aids play a vital role in teaching-learning
activities.
Teaching aids add the effectiveness and liveliness to the

tcaching-learning process. It plays a major role. The question
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attempts to find the teachers' opinions on the role of teaching
aids in their career,

Out of twenty, cighteen teachers (90%) agree that
tcaching aids can make the teaching process successful, only
two teachers (10%) partially agree. Hence, we can casily

recognize that teaching aids are needed in the teaching

Process.
Options .— ﬁ'é'l:m_égrcc h Disagge_l
| No. of teachers 2 0
pcrcemageﬂ‘ 90% 10% 0%

Table 'l‘x\'cm}'-Onﬂ

Q3-Teaching aids provide experiences of reality.

Teaching aids explain the textbook and its chapters in
detail which means thev can explain some activities in the
course-book by referring to everv-day life activities through
teaching aids. Aids stretch the textbook’s possibilities 1o
make clear the topics. It provides liveliness among students.
This task tries to trace out the teachers' opinions on the usc of
teaching aids in the classroom.

Eighteen of the teachers (90%) agree that teaching aids
can provide experience of reality and two teachers (10%)

partially agree about this concept.
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‘_ Options l! Agree Partially agree Disagree II
: No. of teachers | 18 2 0 ;

I |
|| Percentage% I‘ 90%

Table Twenty-Two

Q4-Talented teachers can teach without any teaching
aids.

Can teachers teach cffectively without teaching aids?
Really, the teaching process needs teaching aids. Some
teachers do not use aids. This question aims at linding out the
ieachers’ opinions on this.

QOut of the total number, three teachers (15%) feel that
talented teachers can teach without teaching aids. Whereas
seventeen (83%) tcachers feel that even talented teachers

cannot tcach without teaching aids.

Optmns Agree Partl.iar{' agree Disagree I
| No. of teachers I 17

Percenlage % 15% 0% B83%

L

Table Twenty-Three

Q5-No teacher can make the teaching process effective
without tcaching aids,

Teaching aids make icaching effective. This question
altempts to find out the opinions on the role of teaching aids

in the learning process. It is clear that most teachers, fifteen
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teachers (75%) agree that no teacher can teach without using
teaching aids. Whercas five teachers (23%) feel that some
teachers can teach and make the teaching process successful

even without teaching aids,

 Options

I Agree H i"?r:;i_s_lﬁ},_f'_agr-cc Disﬂgtrge_ __I.
No. of teachers |g 15 D 5

:-Percenlage% - 75% 0% 25%

R

|

Tablc Twenty-Four

Q6- Teaching aids are required only for certain skills and
linguage competence,

Some say teaching aids are not much effective for some
particular subjects. This opinion raises different versions of
thoughts. So, the sixth question aims 1o find out those
Opinions.

It can be seen from Table Twenty-Five below that three
teachers (15%) agree that teaching aids are needed only for
certain subjects, whereas seventeen teachers (83%) feel that
teaching aids are required for all skills and language
competence.

Opli-zms |i Agree '-ﬁlﬁially agree ) Dls_ag_r";::,

No. of teachers 3 0 17

il

r_-lf-"é;centage % 15% 0%

Table Twentv-Five
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Q7-Teaching aids are required for all skills and language

compcetence.

This question attempts to trace out the different view
points about whether teaching aids are required for teaching
all skills and language competence.

[t is clear that most teachers, seventeen teachers (85%) agree
that caching aids can be useful equipment in the teaching
process, whereas, 15% disagree and see that teaching aids

can be used only for certain skills.

Options F;\"g:ree Partiall y. a gfce ﬁisagree

‘No. theacheril' 17 4] 3 -
" Percentage % ‘ 85% 0% 15%

U

Table Twenty-Six

Q38-Classroom discipline depends upon teaching aids.

Teaching aids help teachers to control the classroom.
The classroom discipline would be achicved with teaching
alds. The main idea behind this question is to find out how
many teachers agree with (his.

Out of the total number, thirteen teachers (65%) agree
that the classroom discipline can be achieved with the
teaching aids, and five tcachers (25%) partially agree, while
only two (10%) disagree and say that teaching aids do not

help to maintain classroom discipline.



~ Options _I Agree

- iiéniall}’ agree

Ibisagree

No. of teachers I3 3

L

| Percentage % 65%

[

Table Twenty-Seven

253% 10% I

Q9- Teaching aids help to make the classroom snecessful.

‘the success of the classroom connotes different meanings.

The outcome of students understanding is one among the

meanings as a success. Teaching aids help the teachers to make

their classes successtul. Mow many teachers do say that success

lics in using teaching aids? The question tries to find cut the

different view points.

Fifteen teachers (75%) agree that teaching aids are one of the

essential factors which make the classroom successful and two

teachers (10%) partially agree. Whereas only three eachers

(15%) feel that the classroom can be successful even without

teaching aids.

Options I_ﬁigree
No. of teachers I 15

S

Partially agree

Disagr_r‘:-e- I

2

Percentape %%

Table Twentv-Eight
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Q10- Teaching uids accelerate the teaching-learning
process.

- Teaching aids accelerate the interest in learning and
tcaching. Do teaching aids energise the process? The above
question tries to find out responses of the teachers.

From Table Twenty-Nine, it is clear that eleven teachers
(65%) feel that by using teaching aids, the teaching process
can be interesting and help in accelerating the teaching
process and seven tcachers (33%) partially agree about this
notion. While only two teachers (10%) disagree and feel that

teaching aids cannot accelerate the teaching-learning process.

Options | Agree | Partially sgiee | Disagree

-}&ﬁ:-ﬁﬁ-fsludents -1 7 2

I.[Irml-’ercemagc% 1 55% 33% 10%

]

Table Twentv-nine

Q11- Teaching aids slow down the teaching-learning
process.

Aids help students increase their learning process.
Pcrhaps some teachers feel that teaching aids slow down the
teaching and lcarning process. This question attempts to (ind
out the ratio of the teachers who fecl that aids slow down the

process.



The results shown in Table Thirty show that thirteen teachers
(65%) agree and feel that the teaching aids accelerate the
teaching-learning process and seven teachers {(35%} disagree

ahout this noetion.

Ne ef leaehers

Percentage % .

Table Thirty

Q12 -Students prefer those teachers who use teaching
aids. _

Aids create enthusiasm ameng students. Teachers who
use aids are highly appreciated by the students. Students like
the tcachers who use teaching aids. What do teachers feel
about this? This is the aim of the question,

Out of the total number, thirteen teachers (65%) agree
that students like their teacher because he uses teaching aids
and six teachers (30 %) are not sure whether the students like

or dislike the teacher who does not use any teaching aids,

whereas only one teacher (3%) disagrees.

Options - I _ | Partially agree ~ Disagree |
-,1-: -”n- 1.— - Pl o . . . "

13 6

Percentage %

Table Thirty-One
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Q13- Students do not prefer those teachers who use
teaching aids. _

| This question attempts to find out the teachers' opinions
on students’ preference .De students like the teachers who do
not usc any teaching aids?
IFrom table Thirty-Two below it can be seen that only seven
tcachers (35%) agrcc that students do not prefer teachers who
use teaching aids, whereas thirteen teachers (65%) disagree

with this notion.

Partially agree |

K

* .Disagree

13

Q14- A good teacher will always use teaching aids.

A good teacher knows cach and every step of the
teaching-learning process. He uses ali the techniques to make
students understand. Teaching aids find a significant role in
improving the teaching skills. What do teachers think? The
question tries to find out their opinions.

It is clear that the majority of teachers believe that every
teacher should always use teaching aids in the classroom.
Fourteen teachers (70%) agree, and four (20%) partially
agree, while two teachers (10%) disagree and claim that it is

not necessary that any teacher should use teaching aids.
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Options

Percentage %

Agrec

Partially agree -~

4

1 70%

Table Thirty-Three

Q13- Teaching aids minimize the burden of the teacher.

As teaching aids help the students in their understanding
process, teaching aids also help the teaching community in
minimizing their efforts. Aids lessen teachers' burden .What
do teachers feel about this?

Out of twenty teachers, thirtcen teachers (65%) agree
that teaching aids lessen the burden of the teachers and five

(25%) partially agree, whereas only two teachers (10%)

disagree and hold opposite view points.

Percentage %

No. of teachers

" Options |i:"“"Agree B |

Partially agree,

Disagree

3

2

Table Thirty-Four

Q16 - Picturcs help the students better than facts.

The subject complexities would be easily solved by using
teaching aids .The varieties in teaching help both students and

teachers. Teaching aids cxplore the possibilities .What do

teachcrs think about this?
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Ten teachers (50%) agree that pictures can play a positive
role better than facts, and eight teachers (40%) partially

agﬁ:c, whereas only two teachers (10%) disagree.

| No. of te'a“c;hers' I 10 B

Table Thirty-five
Q17 - All the classrooms are completely equipped and you .
can use any cquipment.

Any classroom should be equipped and designed well to
use any teaching aids particularly the electronic aids. The aim
of this question is to find out the teachers' opinions about
their classrooms if they are equipped or not."]‘he quesiion
atternpts 1o find out the teachers’ opinions.

From the results below, it is clear that fourteen teachers
(70%) disagree and say that all the classrooms are not
completely equipped 1o use any teaching aids, and five
teachers (25%) partially agree. Only one teacher (5%)
agrees that all the classrooms are equipped to use any

teaching aids.

Options . "Agree -| Partially agree [ .7, Disagree

1 3 14

| No. of téachers,
! R

5% 25% 70%

*'Percentage %"

Table Thirty-Six
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Q18 —The given time is not sufficient to use teaching aids.

Some teachers siruggle to manage the given time to
complete their assigﬁments in which they are supposed to use
teaching aids. This question is related 1o the given time and
asks the teachers whether the time allocated for using
teaching aids is enough or not.

60% of the teachers believe that forty-five minutes for
cach period are not enough time and cight teachers (40%) say
that forty-five minutes are sufficient to use teaching aids. The
time factor is very important. Of course, this leads us to say
that time shortage is onc of the dilficulties which face the

teachers to use any teaching aids.

B | Apree Partially agree | . f}isagrec o

) | -

|I ‘No. of teachers™ f 12 0 8

'FHI"’Ercehtage_l%' _. 0% 40%

Table Thirty-Seven

Q19 - The syllabus I am teaching is very tightly structured
to allow any materials to be used in the classroom,

Using teaching aids does not depend on the teachers but
also on the syllabus. If it is heavy, one cannot frequently use
teaching aids in classes .This question tries to find out the
different opinions about this concept. Out of the total number,

fourteen teachers (70%) agree that the syllabus is very heavy
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and does not allow any aids to be used in the class and five
(35%;) partially agree and feel that sometimes the syllabus is
cnnvéniem and sometimes the syllabus is very tightly structured
whilc one teacher (15%) believes that the syllabus is convenient

and allows any aids to be used in the classroom.

Partially agree' 1 Disagree

5

Table Thirty-Eight

Q20- White boards are better than blackboards.

Boards are personified symbols of teaching aids. A teacher
can explain better with boards. The aim of this question is to
know the teachers' opinions on which board is better the white
board or the black board?

Most of the teachers (75 %) agree that white boards are
better than blackboards, and four teachers (20%) partially

agree, while only one teacher (5%) holds an opposite opinion.

Pat:ﬁ_a]_l}n agree . Disagree

Table Thirty-Nine
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Q21- Songs and poems help enlarge students' vocabularies.
English songs and poems can play a major role in
increasing the students' vocabularics. This question tries to find
out the teachers point of view about this question.
The majority of 'tcachcrs, {75%) believe that songs and
pocms cnlarge the students' vocabulary whereas five teachers
(25%) disagree that songs and poems have anything to do with

enlarging students' vocabularies,

e

" Options E

Partially agree . Disagree

15 0

No. of teachers 5

Fi-"crcéﬁtagé_ % .
] . L.t

Table Forty

Q22- Any teacher should have a fairly good background
about teaching aids especially computers, |
A teacher should know the basic knowledge of using
teaching aids in today's world. Computers may provide a lot of
opportunities to teachers to cxercise their creative talents, So a
teacher should have minimal ideas of using computers as aids.
This is the aim of the question.
From Table Forty-One, it can be seen that the majority of
teachers, (95%) agree that they should have a fairly good
background about teaching aids and know how to use them. and

only one teacher (5%) partially agrees.
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Options |._Ag_rce Partially agree - Disiagrcr:_ .

No. oftcachérﬂ‘ 19 0 1

. Percentage % 95% 0% 5%

Table Forty-One

(Q23- 1 am teaching listening skill lessons using
a- Tape recorder b- L Labs ¢- Teacher's book

Since the tape recorder and the L Lab are the most
appropriate aids to be used in teaching listening skills and the
teacher's book includes transcripts of the listening lessons such
as conversations and passages, the ;'Jurpﬂsc of this question is
to find out which of the mentioned aids the teachers are using.
Table Forty Two shows that only one tecacher (5%) uses the
tape recorder whereas nineteen teachers {(95%) use the teacher's

book. Teachers never use L Lab in teaching listening skill

| tiﬁns . Taporl'der_ 'Lan_g,a%:‘: Lab Teacher's bﬁc:-](‘

"No. of teachers:. ! 0 19

Pc;ééntag'e' %

Table Forty-Two
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Q24-Currently, Which one(s) of the following teaching aids
are you using?
a- Blackboard -b- White hoard e¢- Tape recorder
d- Video e¢- Computer f- Pictures g- Overhead projector
h- Other aids |

The purpose of this task is to know the types of teaching aid
teachers are frequently using in the class. The majority of
teachers, cighteen teachers (90%) use the blackboard; only one
(3%) uses computer and eleven teachers (55%) use pictures.
- There is not any teacher who uses the other mentioned aids. This
means that teachers use only the traditional aids in the
classroom. Perhaps because of the shortage of the other tcaching

aids or the teacher himself does not know how to use them.

i No. of teachers -]~ Percentage %
‘ Blackboard - 18 [ 90%
f Tape-recorder - 0 0%
 Video.” | o 0%

' Cqmput&" "- ] 5%
[““ Pictres * B 55%
“Overhead projector | 0 0%

%__- Other aids “' 0 0%

Table Forty-Three
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25 - Which one(s) of the following teaching aids vou feel is
more convenient to the students,

a- Blackboard b- White hoard  ¢- Tape recorder

d- Video ¢- Computer f- Pictures g- Overhead projector
h- Odher aids |

The aim of this question is to know the teachers' opinions
about which one(s) of the aids mentioned in this question are
convenient for the students.

From table Forty-Four, we can see that the majority of the
tcachcers [ecl that the modern aids are more suitable and useful
for their students. Twelve teachers (21.1%) believe that white
boards are convenient, the tape-recorder and pictures are chosen
by ten teachers (17.5%), and seven teachers (12.3%) sec that
computers are more suitable while five teachers (8.8%) see that
overhcad projector is suitable. Eight teachers (14%) see that
video plays a main rolc in the teaching-learning process, and
two tcachers believe that blackboards can play a positive role in

tcaching-learning process.

95



. of teachers | Percentage %

‘Tape- recorder 10 _ 17.5%

T Video 8 14%

C " White board 21.1%

" Biackboard I 2 3.5%

12.3%

Pictures T 17.5%

Overhead'pmjecmr l 8.8%

Other aids | 5.3%

Table Forty-Four

26- I usually ask students to bring some cards or pictures to
the classroom,

The aim of this task is to find out whether the teachers
encourage their students to use the teaching aids by asking them
to bring some cards or pictﬁres to the classroom.

Out of the total number, twelve teachers (60%) are asking
their students to bring some teaching aids to the class while

eight teaches (40%) are not.
r Options™ | “Yes”

No. of teachers 12
Percentage %

W ¢

‘Table IForty-Five
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4.4. TEST: The Effectiveness of the Use of Audio-visual Aids
The main purpose of this section is 10 sec whether or not
teachfng aids are effective in teaching English, particularly, in
Secondary Schools in Sirtc. This test aims at evaluating the
students’ responses with and without the use of teaching aids.

It is concerned with the lessons of teaching the listening and
speaking skills. This test concentrates on the listening skill
because it is the most fundamental skill and it also gives an
opportunity to the lcamners to be exposed to the language as -
spoken by native speakers.

As mentioned in the literature review in chapter two and
chapter three, audio-visuals facilitate the teaching-learning
process, this test was performed to figure out the importance of
audio-visuals in teaching English in the Secondary Schools in
Sirte. The test was given in two different Secondary Schools
with two English teachers of different levels (ie. the 2™ year of
English Specialization at Almanar School and the 4% year of
Basic Science at Al-Fakir Alra’ad School). The duration of the
test was four days from the 26™ of February to the 1% of March
(i.e. two days for each test). Some people might argue that the
use of the tape recorder might not be enough. Since listening
and conversation lessons were taught, the appropriate aid to be
used in such situations was the tape recorder.

Some questions were provided 1o test the students'

responses with and without the use of teaching aids namely;
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Yes/No questions, completing blank space, and pronunciation.

The questions were presented (o the students in the last ten

minutes of each lesson. The following sections will deal with

cach test separately and in more detail,
4.4.1. Test One

The first test took place at Almanar School with a Libyan

teacher and iwo classes of 2™ vear of English
Specialization. The number of the students in the first and the
second classes was twenty students each. All the students were
females. The idea was that the teacher taught the two classes of
the same level but in the first class she did not use the tape
recorder while in the second class she used the tape recorder.
The results of each test are arranged separately in a tabular form
and each table is followed by a summary as follows:
Question 1: Circle ‘T (true) or ‘5" (false):

{ - The person you are in touch with receives your message at
the same time as you send it.

2- You cannot change the typefuce.
3- You can only chat with one person at a time.
4- You can have a private char with a private person.

I-UNI stands for Unique Identity Number.
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mrsr Class When the T ape

" Recorder was not Used

Correct Incorrect
No. '\ '% No. '\ %
| | - The person you are in touch with |7
| receives your message at the same time as 3 15% 17 85%
vou send it. |
2- You cannot change the typeface. | 5 25% 15 75%
- i ‘ i
3{ You can only chat with one person at o 3 155 7 850
time, '.
4-‘Ycu can have a private chat with a g 45% r 5%
private person. :
| 5-UNI stands for Unique Identity Number } 0% 6 20%

Table Forty-Six

Table Forty-Six shows how the first class students answered
Yes/No questions when the tape recorder was not used. It can be
seen that the students' responses were not good. Generally, their
correct answers were few. In the first question; only three
students (15%) gave correct answers whereas seventeen students
(85%) gave incorrect answers. The second gquestion was
answered correctly only by five students (25%), whereas fifteen
students (75%) could not give the correct answer. In the third
question three students (15%) answered it correctly while
seventeen students (85%) answered it incorrectly. Compared
with the previous qucstions the answers to the fourth question
were better; nine students (45%) answered it correctly whereas

cleven students (55%) gave incorrect answer. In the fifth
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question only four students (20 %) gave the correct answer,

while sixteen students (80%) could not give the right answer,

o - Sccond Class Wh_é;r ﬂt-é'Tﬂ}IE
I[ . | Recorder was Used .

Correct Incorrect
No. % No. Os

=

! - The person you are in touch with
reccives your message at the same time 13 75% 3 25%
as you send it,

2- You cannot change the typeface. 14 70% 6 30% |
1 3- You can only chat with one person :
at a time.
4- You can have a private chat with a
private person,
5-UNI stands for Unique identity 1
number

I 55% 9 45%

13 65% 7 5%

19 95% 1 3%

Table Forty-Seven

Table Forty-Seven shows the students' responses of the
second class when the tape recorder was used. The results
obtained show that the correct answers were encouraging. In the
first question only five students (25%) could not give the right
answer and fifteen students (75%) gave the correct answer. In
the second question six students (30%) gave the incorrect
answer, whereas fourteen students (70%) answered it correctly.
The third question was answered incorrectly by nine students
(45%) and correctly by eleven students (55%). In the fourth
question, only seven students (35 %) could not answer it

correctly and thirtecen students (63%) answered it correctly. In
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the fifth question only one student (5%) could not answer it
correctly and nineteen students (95%) gave the correct answer.
By lo‘oking at the students' responses of the first and sccond
classes, it can be seen that the teaching-learning process with
audio-visuals is more successful and valuable than without using
audio-visuals.

Question 2: Complete the following passage of the

conversation:-

-Well the person you are in —---——-- With receives your ~e------ at .
the same time as you ------ it. it's like talking on the -------- .The
difference is that you -------- your message the other person -----

it. So it's "real-time” (sce the subject book of 2™ year of

Specialization: 83).

| First Class, When the Tape |
Recorder was not Used _ §

. Correct” . | Incorrect

T

1 =well the person vou are in-»-----

2 — with receive your --------

3 — at the same time as you

14 —It's like talking on the---—----—-,

| 3 —=The difference is that you ---------

Table Forty-Eight
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Table Forty-Eight shows that the students of the first class,
when the tape recorder was not used, were not good at
completing the missing' words of the target passage. [n the first
blank only two students {10%) answered it correctly while
eighteen students (90%) answered it incorrectly, The second
blank was answered correctly only by four students (20%) and
incorrectly by sixteen students (80%). In the third blank only
one student (5%) filled in the blank correctly and nineteen
students (95%) did not fill in it correctly. The fourth blank was
answered correctly only by two students (10%) while eighteen
students (90%) did not give the correct answer. In the fifth
blank out of the total number only six students (30%]) answered
it correctly and fourteen students (70%) did not give the correct
answer. In the last blank only two students (10%) filled in the
blank correctly whereas cightcen students did not fill in it

correctly,

I—Sécand_éhﬂ' When the .|
 Tape Recorder was Used

- Correct”’ Incorrect,

4 - It's like talking on the---=e-mm--.

5 —The difference is that you --=-emm--

6 —your message the other person ----- {t,

Tab]rty-Nine
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From Table Forty-Nine, it can be seen that the students'
responses of the second class were better and encouraging. In
the first blank only three students (15%) filled in the blank
incorrectly whereas seventeen students (85%) filled in it
correctly. The second blank was filled in correctly by sixteen
students (80%) and incorrectly only by four students (20%). The
majority of the students of the second class filled in the third
blank correctly; only six students (30%) did not give the correct
answer whercas fourteen students (70%) gave the correct -
_answer. In the fourth blank only five students (25%) filled in it
incorrectly and fifteen students (75%) gave the correct answer.
In the fifth blank, only four students (20%) did not fill in it
rightly and sixteen students (80%) gave the correct answer. The
students’ responses of the sixth blank was not quite good; ten
students (50%) filled in it correctly and the other ten (50%)
filled the blank incorrectly.

From the Tables Forty-Seven and Forty-Eight, it can be
seen that the tape recorder plays a major role in improving the

listening skills. It helps the students to acquire that skill easily.

Question 3: Pronounce the following words; |

Typeface- favourite ~nickname —identity —-private —unigue
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First Class When the. Tape Recorder
) Was not Used
Incorrect ~

Correct

Typeface

Favourite

Nickname

[dentity

Private

Unique

Table Fifty

Table Fifty shows that only few students of the first class,

when the tape recorder was not used, could pronounce the words
accurately; only eight students (40%) prenounced the first word
correctly and twelve students (60%) pronounced it incorrectly,
The second word was pronounced correctly only by three
students (15%) whereas seventeen students (85%) pronounced
the word incorrectly. Only six students (30%) could utter the
third word correctly while fourteen students (70%) could not
utter it correctly. In the pronunciation of the fourth word, only
five students (25%) pronounced it accuratcly whereas fificen
students (75%) were inaccurate in their pronunciation of the
fourth word, The fifth word was pronounced correctly only by

nine students (55%) whereas cleven students (55%) pronounced
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it incorrectly. No students of the first class could  pronounce

the sixth word correctly.

|7 Second Class When the Tape

‘Recorder way Used

Correct Incorrect -
s No. | %

Typeface

Favounie

Nickname

Identity

Private

Unique

Table Fifty-One

Table Fifty-One shows that the sccond class étudents, when

the tape recorder was used, were more accurale in pronunciation
but below the expectations. Only two students (10%)
pronounced the first word inaccurately whereas eighteen
students (90%) pronounced it accurately. In the second word,
only six students (30%) could not utter it accurately and
fourteen students (70%) pronounced the word accurately. Most
of the second class students uttered the third word accurately;
only five students (15%) could not utter the word accurately
while fifieen students (75%) could not utter it accurately. In
pronouncing the fourth word, nine students (45%) were

inaccurate and eleven students {(55%) were accurate, The fifth



word was pronounced correctly only by nine students (45%)
whereas eleven students (55%) pronounced it incorrectly. Only
two students (10%) could utter the sixth word correctly while

cighteen students (90%) could not.

4.4.2, Test Two:

The sceond test took place in Al-Faker Ara'ad School with
an Egyptian teacher and two classes of the 4™ year of Basic
Science. The number of the students in the first class and the
-second one was twenty-five students each. All the students were
females. The tdca was that the teacher taught the two classes; in
the first class, she did not use the tape recorder while in the
second class she used the tape recorder
Question t: Circle ‘7~ (true) or ‘7 (false):

{-The weather on Thursday will be similar the weather today.

2- There's no risk of flash floods.

3-Temperature on Thursday and Friday will be between 20 to
24 degree Centigrade.

4- Coastal areas in the north will have clear skies in the
morning.

5- The outlook for next week temperature will not begin to rise.
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: First Class When the Tape |
Recorder was not Used
Carrect Incorrect

1-The weather on Thursday will be similar
today.

2- There's no risk of flash floods.

3-Temperaturc on Thursday and Friday will
. be between 20 to 24 degree Centigrade.

4- Coastal areas in the north will have clear
skies in the morning.

5- The outlook for next week temperature
will not begin to rise.

Table Fifty-Two

Table Fifty-Two above shows the students' responses when
the tape recorder was not used. As can be seen the students
responses were not encouraging. In the first question; only five
students (20%) gave the correct answer whereas twenty students
(80%) could not give the correct answer. The second question
was answered correctly only by seven students (28%), whereas
cighteen students (72%) could not give the correct answer. In
the third question, three students (12%) answered it cormectly
while twenty-two students (88%) answered it incorrectly. The
fourth question was answered corrcctly by ten students (40%)
and incorrectly by fifteen students (60%). Eight students of the
first class (28%) answered the fifth question correctly whercas

seventeen students (68%) gave the incorrect answer.
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1§ Second Class Wien Tape:
Recorder was Used .
Correct’ | Incorrect . |

-The weather on Thursday will be similar
today.
2- There's no risk of flash floods.
3-Temperature on Thursday and I'riday will
' be between 20 to 24 degree Centigrade.

4- Coastal areas in the north will have clear
skies in the moming.

5- The outloak for next week temperature
will not begin to risc.

15 | 60% | 10 | 40%

[

Table fifty -Three

In this tabie, the students’ responses of the second class are
shown. It can be seen that the majority of the students were
correct in answering Yes/No questions. In the first question ten
students (40%) gave the incorrect answer and fifteen students
(60%) gave the correct answer. Eleven students (44%) of the
second class answered the second question correctly while
fourteen students {56%) could not answer it correctly. In the
third question, sixteen students (46%) answered it correctly and
ninc students (36%) gave the incorrect answer. Out of the total
number only five students (20%) gave the incorrect answer
whereas twenty students (80%) answered the fourth question

correctly. The last question was answercd incorrectly only by

ten students (40%) and correctly by fifteen students (60%).
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Question 2: complete:

The -—--- for Sunday and ----—— is better, with the --——-- coming
Jrom the south------- und bringing --—-—- weather with it. The
FQIR, =-m=nm-m- , is {ikely to continue for a few more days (see the

course book of 4" year of Basic Scicnce: 37).

First Class When the Tape
= Recorder Was not Used

Correct .| Incorrect .
No. |© % | _Nﬂ.. _ % .
6 24% 19 T6%
. [ 2- and --------- i3 better, g 16% 16 64%
3- with the-------—- coming from 4 16% 21 849
[ 4- the south--—-----— | 8 32% |7 63%
L] L] " " I_
3- and bringing ----—----—-weather with it, || 14 40% 15 60%
&- The rain, ------—, is likely to

. 11 44% 14 56%

j continue for a few more days. [

e —— - — . ——

Table fifty-Four

Table Fifty-Four shows that the students of the first class,
when the tape recorder was not used, were not good at
completing the missing words. In the first blank, only six
students (24%]) filled it correctly while nineteen students (76%)
did not fill it correctly. The second blank was answered
correctly only by nine students (36%) and incorrectly by sixteen
students (64%). In the third blank, only four students (5%) could
fili it correctly and twenty-one students (84%) could not fill it

correctly. The fourth blank was filled correctly only by cight
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students {32%) while scventeen students {(68%) could not give
the correct answer. In the fifth blank, ten students {(30%)
answered it correctly aﬁd fifteen students (60%) did not give the
correct answer. In the last blank cleven students (44%) filled the
blank correctly whercas fourtecn students {56%) did not fill it

correctly.

‘Second Class When the
| Tape Recorder was Used
| Correct | fncorrect

%, | Ne.| %

v

¥ 1-The ------- for Sunday

| 2- and --------- is better,

3- with the--------- coming from

4- the south----------

5- and bringing ---------weather with it.

6- The rain, ------—, is likely to continue

| for a few more days.

Table fifty-Five

From table Tifty-Five it can be seen that the students'
responses of the second class were more accurate. In the first
blank, only five students (20%) filled the blank incorrectly
whereas twenty students (80%) filled it correctly. The second
blank was filled correctly by fifteen students (60%) and
incorrectly only by ten students (40%). Out of the total number
of the second class, sixteen students (64%) filled the third blank

correctly and nine students (36%) did not give the correct
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answer. In the fourth blank only three students (12%) filled it
incorrectly and twenty-two students (88%) gave the correct
answer. In the fifth blank, only eleven students (44%) could not
fill it rightly and fourteen students (56%) gave the correct
answer, the sixth blank was filled correctly by seventeen

students (68%) and incorrectly by eight students (32%).

Question 3: Pronounce the following words:
Annoying — thunderstorms — what a pily — centigrade — terrible-

north-western

- First Class When the Tape |
Recorder Was not Used |

Correct Incorrect

No. | % |

Anoying

Thunderstorms

What a pity

Centigrade

Terrible

North-westermn

Table-Fifty-Six
Table Fifty-Six shows that only few students of the first
class when the tape recorder was not used could pronounce the
words accurately; only two students (8%) pronounced the first

word corrcctly and twenty-three students (92%) pronounced it
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correctly. The second word was pronounced corrcetly only by
six students (24%) whereas nineteen students (76%) pronounced
it incorrectly. Only three students (12%) could utter the third
phrase correctly while twenty-two students (88%) could not
utter it correctly. In the pronunciation of the fourth word, only
nine students (36%) prunouncéd it accurately whereas sixtecn
students {64%) were inaccurate in their pronunciation of the
fourth word. The fifth word was pronounced correctly only by
seven students (28%) whereas ecighteen students (72%)
-pronounced it incorrectly. Ten students (40%) uttered the last
word correctly whereas fifteen students (60%) did not utter it

accurately.

. Second Class When the Tape
. * Recorder was Used

 Correct | Incorrect
No. 26 | No.

Annoyi n

Thunderstorms

What a pity

Centigrade

Terrible

North-western

Table Fifty-Seven
Table Fifty-Seven shows that the students' pronunciation of

the second class was quite good (i.e. The second class when the
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tape rccorder was used was better than the first class when the
tape recorder was not uscd). Apparently, only eight students
(32%)‘ pronounced the first word inaccurately whereas
seventeen students (68%) pronounced it accurately. In the
second word, only five students (20%) could not utter it
accurately and twenty students (80%) pronounced it correctly,
Sixteen students of the second class (64%) uttered the third
word accurately, and nine students (36%) could not utter the
word accurately. In pronouncing the fourth word, ten students -
(40%) were inaccurate and fifteen students (60%) werc accurate.
The fifth word was pronounced correctly only by eleven
students (44%) whereas fourteen students (56%) pronounced it
incorrectly. Sixteen students (64%) could utter the sixth word
correctly while three students (36%) utiered the word

inaccurately,
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4.5. The Findings of the Study:-

The methods of gathering data employed in this study i.e.
the students'’ questionﬁaire, the teachers' questionnaire and
lesting confirm the fact that secondary schoo! students and
teachers do not use audiovisual aids as much as needed in the
teaching-learning process. Conscquently, the findings of this
study can be summed up as follows:-

1- There is an agreement among teachers and students that
teaching aids are a very important factor and play an
cssential role in the teaching-learning process (see Tables
Nine, Sixteen, Twenty-One, and Twenty-Scven).

2- All the teachers see that the time allocated for each period
is not sufficient to use any tcaching aids. The time factor is
very important, cspecially when a teacher uses teaching
aids. This shortage of time allows the teacher to focus just
on the syltabus, particularly in the final years of secondary
schoel. In these final years, the teacher must complete the
syllabus in the limited time given (see Table Thirty-
Seven).

3- The tightly structured syllabus is one of the factors which
do not help the teachers use any teaching aids. Teachers
see that such a syllabus is tightly structured and it is very
difficult to use any teaching aids (see Table Thirty-Eight).

4- There is a total agreement among teachers and students

that the success of the classroom depends upon using

114



teaching aids. They sce that using teaching aids can easily
maintain the discipline of the classroom (sec Tables
Twenty-Seven, and Twenty-Eight).

3- The lack of teaching aids in the school and the absence of
well-prepared classrooms cannot help in using ieaching
aids. In other words, such shortcomings are considered as
some of the dilficulties which face using teaching aids.
Hence, from the results obtained from the questionnaire, it
is clear that all the classrooms are not completely equipped
for teachers and students to use any sort of teaching aids,
especially the electronic aids; tape-recorders, overhead
projectors, computers....etc (see Table Thirty- Six).

6- All the examinces sec that teaChing aids accelerate the
teaching-learning process and help in making it interesting
and enjoyable, They sce that instructional aids can help in
understanding of some lessons like poems and make the
students enjoy such lessons (sce Tables Nine, Ten, Eleven,
and Twelve),

7- Since teaching aids make learning casier and more
interesting, at the same time they have an effect on the
students' desires, students prefer teachers who use teaching
aids and dislike those teachers who do not use teaching
alds (see Tables Eight, Twelve, and Thirteen).

8- Spoken proficiency can be obtained inside and outside the

language Labs. But the majority of the students sce that the
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language Lab is the appropriate place to improve their
pronunciation (see Tables Thirteen and Fourteen).

9- There is a total agrccment that all the teachers should use
teaching aids in the classroom and every teacher should
have a good bacl&grmmd about using teaching aids at least
the computer (sce Tables Twenty-Three and Twenty-
Four)},

10-All English skills and language competence; grammar,

writing, reading, listening, pronunciation, and even literature,

need teaching aids to be learned effectively and
comprehensively. The majority of the teachers stress the
above notion. Therefore, teaching aids are not required only
for teaching certain subjects, but they are needed for alf skilis
and language competlence (see Tables Twenty-Five and

Twenty-Six).

I -The teachers use only the traditional aids in the classroom.
At the same time, teachers sec that the other aids are
significant, and they feel that such aids are more
convenient for the students, but they do not use them. This
means that such aids can not be found in the school or the
amount of the time given is not enough (see Tables Forty-
Two and forty-Three).

12- There is an agreement among the teachers and students that
the abstract ideas can be shown concrete with teaching aids

and they can make students familiar with what is learnt,
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Students can intcrnalize the subject which they have learnt
(see Tables Two and Three}.

13-Audio visual aids help in improving listening skills. They
can help students to imitate the standard pronunciation and
learn the accurate uttcrances (see Table Seven).

14-Tt is known that whitc boards are better than black ones; but
unfortunately al.l the classrooms in Secondary Schools in
Sirte are equipped with blackboards. The teachers feel that
the whitc board is more suitable than the black board, but -
white boards are not found (see Tables Thirty-Nine, Forty-
Two and Forty-Three).

15-All tecachers teach listening skil! lessons by using the
transcripts which are in the teacher's book. No teacher uses
the tape recorder (scc Table Forty-Two)

16- From the two tests which were given to the students, it can
be concluded that the tape recorder plays a very important
rofe in facilitating the teaching-learning process, also helps

students to acquire the listening skill.
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CHAPTER FIVE

Cunclusiqn and Recommendations
5.1. Conelusion:

The aim of this study was 1o find out the reasons behind the
acute shortage in the. use of audiovisual aids in Sccondary
Schools in Sirte. Also the study aimed at finding out the
difficulties and shortcomings that encounter teachers and
students in Secondary Schools in Sirte while they are using the
teaching aids in the classrooms.

It was hypothesized in chapter one that the teachers and the
students did not know, or the students were unaware of the
importance of teaching aids. It was hypothesized that the
allotied time was not enough to allow for the use of any
equipment during the lesson and the school itself did not provide
teaching aids for the teachers. Two questionnaires; the teachers'
questionnaire and the students' questionnaire and testing were
conducted to test these hyvpothescs.

The resulis obtained in this study show that there is acute
shortage of some teaching aids in the schools in Sirte, if we
exclude the blackboard and textbooks. Although all the teachers
and studenis agree that teaching aids arc very imporiant factors
in the teaching-leaming process, they only use the tradition aids.
Also the allocated time is not sufficient to allow any teaching
aids to be used during the lesson. Moreover, although the

Secondary School syllabus is functiopal and communicatively

118



hased, teachers do not use any tcaching aids. All the classrooms
are not well equipped to use any teaching aids especially the

glectronic ongs.

5.2. Recommcendations

From the findings of this study, some reconmtmendations are
suggested in order to make the English teaching language in
schools, particularly Secondary Schools in Sirte more effective,
The following recommendations are suggested:
1- Since the syllabus is communicatively based, teaching-aids
are very much needed.
2- All the schools should be equipped with white boards instcad
of blackboards. f
3- All the classrooms should be cquipped with electricity
supplies to aliow the teachers and the students to use any
teaching aids. |
4- Teaching aids should be used by cxperienced and qualified
teachers. Therefore, the educational authoritics should give
some training courses for the teachers in order to teach them
how to usc teaching aids properly, also to prepare the tcachers
technically and professionally to take care of the computers.
5- The allocated time is not enough to use any cquipment during
the lesson. Therefore time should be increased to facilitate the

using of any teaching aids the teacher and his students need.
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6- The number of the students in each ¢lass should not be more
than twenty students in order to allow the teacher to listen to all
students and involve them to do the classroom activities
effectively.

7- The teacher should limit using the mother tongue during the
lesson. This can be done by using objects or pictures in
illustrating unfamiliar words.

8- While teaching the language skills, particularly, the listening
skill, the teacher should use audio-visual aids in order to make
the students familiar with listening to the native accent. In
teaching other skills, namely; writing, reading and speaking,
pictures, flash cards, video...ctc. can play a very important role
in acquiring such skills easily.

9- Teachers should include some questions about the listening
skill in their exams in order to make the students read and listen
to some conversation in listening skill lessons.

10- Furnishing schools with modern language laboratories in
order to practice the different kinds of educational programmes.
11- Teachers should provide some supplementary materials
from real-lifc situations such as listening to news, stories ...etc.
and encourage the students to listen to different programmes on

T.Y. and radio
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Appendix 1

Students' Questionnaire

I am Mohammed Abdjaleel Alghanai, a post-graduate
student atl the English Department, Al-tahadi University. This
questionnaire is included in my MA. Disscrtation about "The
Use of Audio-visual Aids in Teaching English in Sirte
Secondary Schools .,

In this questionnaire you will find some questions relevant -
to you. I hope that you will answer all the questions. The
majority of the quesﬁons have threc possibilities. You can
choose any answer which you feel appropriate. All questions are
simple and short. Please, try to answer all of these questions.
Your co-operation is greatly appreciated.

Thanks

Personal Information

Name (Optional} -=--memmmmmmm e el
Male/female wmmm—mmmmmmmeee oL

The years of learning English —-=--seemmeemmmmoemmme e

Please tick the suitable answer for you.

Q1- Memorizing is easier when teaching aids are used.
Agree [ Partially agree [ Disagree []

Q2- Learning things becomes casier through teaching aids.
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Agreeld Partially agrce [ Disagree [

Q3- The abstract idcas are shown concrele with teaching aids.

Agree O Paﬂia]l;* agreel] Disagree 0O
Q4- Teaching aids make direct contact possible with what is
learnt, | |

Agrec O Partially agree] Disagreed

Q5 —Teaching aids make the far objects appear nearer.

Agreed Partially agree [1 Disagreel]
(6~ Visual aids help students see and iearn.

Agreeld Partially agree [J Disagree[d

Q7- Audio aids help students to listen and imitate.

Agreelld Partially agree (I Disagree[]
Q8- You iike your English class because your teacher uses a lot
of teaching aids.

Agreel] Partially agree [J Disagreel]
Q9- Seeing things and projected material which are presented by
teaching aids in the classroom are interesting.

Agrec] Partially agree O Disagreed
Q10- Lessons like poems taught with teaching aids remain
longer in memory.,

Agree Partially agree O Disagreel]
Ql1-Lessons in which like poems are taught with the help
teaching aids are more enjoyable.

Agree Partially agree O Disagrecd
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Q12- Lessons like pocms taught with teaching aids spoil their

natuie.

Agreed Partially agree O Disagree[]
Q13-Spoken English can be effectively practised in Language
Laboratories.

Agreel] Partially agree O Disagreed

Q14- Efficiency in spoken English can be attained even outside
L Labs.

Agreel] Partially agree (1 Disagreed
- QI15-1 Labs help students to imitate the standard pronunciation,

Agrcel] Partially agrce O Disagree]

Q16- Audio-visual aids are essential in a good teaching-leamning

Process. ' :

Agreed Partially agree ] Disagree]

Q17- Computers are very important nowadays even at home.,
Agreel] Partially agree O Disagree]
Q18- Do you like to listen to English songs?
Yes No O
19- Do you watch some educational programmes on Television?
Yes(d No O
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Appendix 2

Teacher's Questionnaire

I am Mohammed Abdjaleel Alghanai, a post-graduate
student at the English Department, Al-tahadi University. This
questionnaire is included in my MA. Dissertation about "The
Use of Audio-visual Aids in Teaching English in Sirte
Secondary Schools .

[n this questionnaire you will find some questions relevant
to you. I hope that you will answer all the questions. The
majority ol the questions have three possibilities. Hence you can
choose any answer which you feel appropriate. All questions are
stimple and short. Please, try to answer all of these guestions,
Your co-operation is greatly appreciated.

Thanks _

Personal Information

Name (optional) ———=-cmame e
Male/ Female —-mmmmmmmmm e
Qualifications «m—mmmmmm s
Number of years teaching English «-«-vemmmmmmmmeeemeeemeee
Level of students you are teaching now ---ssseessemmmmmmcmcem oo
Please tick the suitable answer(s) for you

Q1-Mere talking by teachers is not teaching.

Agree] Partially agrce O Disagree]
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Q2-Teaching aids play a vital role in teaching-learning
activities,

Agreed Partially agrec O Disagreel]]
Q3-Teaching aids provide experiences of reality.

Agreel] Partially agree [ Disagrecd
Q4-Talented teachers can teach without any teaching aids.

Agreel] Partially agree ] Disagreel]
(35-No teacher can make the teaching process effective
without teaching aids.

Agreel] Partially agree O Disagree[]
Q6- Tcaching aids are required only for certain skills and

language competence.

Agreel] Partially agree [1 = Disagree
Q7-Teaching aids arc required for all skills and language
competence. _

Agree] Partially agrec [ Disagree[d

Q8-Classroom discipline depends upon teaching aids.
Agreel] Partially agree O Disagreed

Q9- Teaching aids help to make classroom successful.
Agreel] Partially agree [ Disagree]

Q10- Teaching aids accelerate the teaching-learning process.
Agreeld Partially agrce [J Disagreed

QI1- Teaching aids slow down the teaching-learning process.
Agreel] Partially agree [ Disagreel

Q12 -Students prefer those teachers who use teaching aids.
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Agreell] Partially agree {1 Disagree]
Q13- Students do not prefer those teachers who use teaching
aids. '
Agreed Partially agree O Disagree[]
Q14- A good teacher wilt always use teaching aids.
Agreel] Partially agree O Disagreel]
Q13- Teaching aids minimize the burden of the teacher.
Agreell Partially agree O Disagreel]
Q16 - Pictures help the students better than facts.
. Agreed Partially agree O Disagreed
Q17 - All the classrooms are completely equipped and you
can use any equipment,
Agreeld Partially agree O Disagree]
Q18 —The given time is not sufficicnt to use teaching aids.
Agree(d Partially agree [ Disagree[]
Q19 - The syllabus T am teaching is very tightly structured 1o
allow any materials to be used in the classroom.
Agreel] Partially agree O Disagree]
Q20- White boards are better than blackboards,
Agreel] Partially agree [0 Disagreel]
Q21- Songs and pocms help enlarge students' vocabularies.
Agreel] Partially agree OJ Disagreel]
Q22- Any teacher should have a fairly good background about
teaching aids especially computers.

Agreeli Partially agree (J Disagreed
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Q23- I am teaching listening skill lessons using
a- Tape recorder O b-I.Labs O c¢- Teacher's bookd

Q24-Currently, Which one(s) of the following teaching aids are
you using?
a- Blackboard [J b-White boardd  ¢-Tape recorderl]
d- Videoll e- Computer[d f- PicturesdJ g- Overhead
projectotdd  h-Other aidsO]
25 - Which one(s) of the following teaching aids you feel is
more convenient 1o the students. |
A-Blackboardd  b-White board O c-Tape recorder 1

d- VideoO c- Computerd f- Pictures O  g- Overhead
projector O h- Other aidsU
26- I usually ask students to bring some cards or pictures to the
classroom.

Yes [ No O
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Appendix 3
Testing

Test One
The information which is provided in this tcst is taken from

Subject book A of 2™ year of English Specialization (Page 85).
| £

Question 1: Circle T {True) or ‘7’ (False):

I - The person you are in touch with receives your message at
the same time as you send it.

2- You cannot change the fypeface.

3- You can only chat with one person at a time.

4- You can have a private chat with a private person.

3-UNI stands for Unique Identity Number.

Question 2: Complete the following passage of the
conversation:-

-Well the person you are in —--———with receives your —-----
at the same time as you -—- it. It's like talking on the ——0-
The difference is that you --meme-- your message the other

person -——- it. So it's "real-time",

Question 3: Pronounce the following words:

Typeface- favourite-nickname-identity-private-unique
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Test Two

The information which is provided in this test is taken form the
course book of the 4™ year of Basic Science. Page (36-37).

Question 1: Circle ‘T’ (true) or “#” (false):

I-The weather on Thursday will be similar the weather today.

2- There's no risk of flash floods,

3-Temperature on Thursday and Friday will be between 20 to

24 degree Centigrade,

4- Coastal areas in the north will have clear skies in the

morning.

5- The outlook for next week temperature will not begin to

rise.

Question 2: complete:
The —— for Sunday and —— is better, with the ——--

coming from the south

and bringing —--—-- weather with

it. The rain, ———---- » is likely to continue for a few more days.
Question 3: Pronounce the following words:

Annoying ~ thunderstorms — what a pity — centigrade —

rerrible- north-western
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